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Introduction 
Because of the war and the negative life conditions brought with it, a lot of 

families are obliged to migrate from the place they live because of several reasons 
such as anxiety for surviving. Most of the recent researches reveal that early war 
findings and exposure to mass violence cause emotional and mental disorder in a 
lot of children (Drury, J.,& Williams, R. 2012; Hadfield, Ostrowski & Ungar 
2017; Yılmaz, 2014b; Uzun & Bütün, 2016; Çevik, 2016; Geçkil, Aldem and 
Kaleci,2017).In Sabuncuoğlu’ s (2003) study, which was carried out with 1989 
Bulgaria immigrants examined the psychological effect regarding mothers and 
their children and concluded that being obliged to migrate and refugee life in 
restricted life conditions for long years affected the individual within the 
developmental period in a negative way. Culbertson and Constant 
(2015)presented their study findings regarding four important issues in their 
extensive report prepared concerning the education of Syrian refugees in 
Lebanon, Turkey and Jordan (the countries that have the highest number of Syrian 
refugee population): access, administration, society and qualification. 
Concerning the health problems of the refugee children in Jordan the results of 
Al-Ammouri&Ayoub’s study (2016) and Inkheili (2017) and Charles & 
Denman’s (2013) study on negative results regarding informal education qualities 
out of the education system and were quite devastating.  

Presently the attention of the entire world is on the ongoing war in Syria and 
the war weary individuals (Culbertson& Constant,2015). The war weary people 
in Syria migrated and started to live in neighboring countries like Turkey. It is 
clear that these individuals, who have a lot of struggles particularly in 
communication, have difficulty within the adaptation process. Within this 
transition process it can be said that the children, who have to migrate with their 
families, are the group which is affected most (Seydi, 2014; Yılmaz, 
2014a).Understanding, what is needed to protect the future of these children from 
being affected by this chaos, their perceptions and inner world is quite important 
in terms of taking various precautions and accelerating the adaptation process of 
these children. In addition in our country it is known that a great number of 
studies are carried out regarding refugees either in public or non-governmental 
organizations (Yiğitbaşı, 2016). Since mostly it is hard to take detailed 
information through verbal communication in understanding what the children 
really feel and how much they are affected, it is necessary to take information 
from the children with alternative ways (Çobaner,2015).While the children are 
growing up they observe everything around and they try to imitate the behaviors 
of others and consider them as role models (Sarason and Sarason; 
2012).Especially when the children, with whom communicating is really hard 
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and who have trouble in expressing and explaining themselves, are applied 
appropriate methods, important inferences can be obtained through the drawing 
of the children. Projective techniques that help children reflect some of their 
emotions that they avoid expressing unconsciously can be used as alternative and 
special communication tool (Topçu,1997; Malchiodi, 2005; Sağlam, 2011; 
Stoltz&Coltharp 1961; İnan, Karagözoğlu and Şimşek, 2014; Çakmak and 
Darıca, 2012). 

The drawings of the children are often used in evaluating their mental 
developments, emotional states, the emotional, physical and sexual abuse they 
are exposed to and their academic success (Cherney et al. 2006; Skybo, Ryan-
Wenger and Su, 2007; ChantlerPelco and Mertin, 1993). In their research Laak, 
Goede, Aleva, and Van Rijswijk’s (2005) searched whether draw a person test 
can become an indicator of cognitive and socioemotional adaptations of school 
children of 115 kids who attend normal and private schools at the age of 7-9. 
Results indicate that draw a person test is an adequate test in terms of evaluating 
the cognitive development stages of children (Binici, 2014). In addition in our 
country it is known that a lot of studies are performed regarding either public or 
non-governmental organizations concerning refugees (Yiğitbaşı,2016).Since it is 
difficult to take information through verbal communication in understanding 
what the children really feel and how much they are affected, it is necessary to 
take information from the children with alternative ways (Çobaner,2015). 

 
Purpose  
When the literature is examined it is seen that in Turkey, facing “the Syrian 

Subjected to Temporary Protecting Regime” fact since 2012, studies have 
beencarried intensely concerning this issue. However any study regarding the 
affective characteristics of Syrian children was not encountered. Understanding 
the inner world of these children will direct the studies of adaptation, intervention 
and rehabilitation for them. Within this context it is thought that the study will 
contribute to the literature and application studies. For this purpose within the 
study the affective characteristics of the Syrian Children Subjected to Temporary 
Protecting Regime were examined through “Draw a Person Test”.  
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Method 
Research Design and Sample 

Sex  Female 20 %64.52 
Male 11 %35.48 

 
 
Age  

9 4 %12.90 
10 7 %22.58 
11 14 %45.16 
12 4 %12.90 
13 2 %6.45 

Number of Sibling 2-3 siblings 15 %48.39 
4 and more 16 %51.61 

 
Sibling Order  

First  5 %16.13 
Medium  18 %58.06 
Last  8 %25.81 

 
 
People S/he lives 
with 

Parents- Siblings  29 %93.55 
Only Mother 1 %3.22 
Only Father 0 - 
Other  1 %3.22 

 
Who Takes Care 

Mother  24 %77.42 
Father  0 - 
Parents  6 %19.35 

 Other  
 (caretaker,close 
relative) 

1 %3.22 

The State of Going 
to a School of MEB 

Yes  1 %3.22 
No  30 %96.78 

 
 
The Place Where 
S/he Feels Happy  

Course  12 %38.70 
Home  9 %29.05 
Park 3 %9.68 
Syria 2 %6.45 
Unknown  2 %6.45 

 Other  3 %9.68 
 
 
Whom S/he Shares 
a Problem 

Mother  14 %45.16 
Father  5 %16.13 
Sibling  4 %12.90 
Friend  4 %12.90 
Nobody  4 %12.90 

 
The analysis of the data was made by general scanning model, which is a research 

approach that aims to describe a situation exists now or happened in the past with its 
current state (Karasar, 2005). The children at the age of 9-13 who migrated from Syria 
were included in the research. The sample of the research was constituted basing on 
the volunteer participation of 31 children, who live with their families and 
acquaintances, and their families.  
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 Table-1 the distributions of the replies given to the questions concerning sex, age, 
sibling number, sibling order, the people living together, care taker, the state of going 
to school, the place where s/he feels happy, whom s/he shares when there is a problem 

Table-1 when the distributions of the replies given to the questions concerning 
sex, age, sibling number, sibling order, the people living together, care taker, the state 
of going to school, the place where s/he feels happy, whom s/he shares when there is 
a problem, are examined, it is determined that 64.52% of the participators were 
female and 35.48% of them were male; according to the age variable there is a 
distribution between the age of 9-13 and the intense age was 11 with 45.16% rate; 
48.39% of the children have 2-3 siblings; 51.61% of them have 4 and more siblings; 
93.55% live with parents and siblings; 3.22% of them live only with the mother;  
3.22% of them live with a close relative;  77.42% of them were looked after by the 
mother; 19.35% of them were looked after by parents; 3.22% of them were looked 
after by other individuals; the places they feel happy were cultural center (38.70%), 
home (29.05%), park (9.68%), Syria  (6.45%), unknown (6.45%) and other 
(9.68%);the people they share when there is a problem were, mother (45.16%), father 
(16.13%), sibling (12.90%), friend (12.90%) and nobody (12.90%).  

When Table 1, which includes demographic information, is examined it is seen 
that participators’ number of siblings were 4 and more, they live with the parents, 
parents take care of them, and when there is a problem they share it with their parents. 
These findings indicate that the children have social support system and they have 
not corrupted their pattern of living with the family.  Polat (2007) determined that 
among the immigrant families those who have social support systems have got higher 
psychological adaptation states compared to those who do not have social support 
system. Sabuncuoğlu (2003) determined that the psychological states of the mothers 
and the children, who were obliged to migrate, was not corrupted depending on living 
with the family.  

When the consistency between the picture that the participators drew in draw a 
person test and the questions addressed to them regarding the demographic 
information is examined according to the replies given, consistency was seen among 
their age, number of sibling and the people they live with. Considering these results 
the children were generally evaluated as they reflected their characteristics on 
pictures. This finding can be interpreted as a result of the participators being in the 
reality period. The children’s siblingstates and the people they live together showing 
parallelism can be considered as a support for this thought (Nas, 2017).29% of the 
participators stated that the person within the picture they drew concerning 
consistency were older than themselves. Machover (1958) states that the child 
drawing an adult can point the existence of a conflict or an obsession between the 
child and the parents (Akt. Altınköprü, 2002). 
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Research Instrument and Procedure  
Within the research in order to determine demographic information that belongs 

to the Syrian children, the reactions of the children for happy or unhappy events and 
some of their thoughts regarding the state of migrating, Child Information Form was 
used. In order to understand the emotions of the children and the situation they are in 
Machover Draw a Person Test was used.  

 
Machover Draw a Person Test 
This test, which was created by Karen Machover (1949), and inspired by the 

symbolism of various parts of human body, is a study based on psychoanalytic basis 
that gives wide range of results. It is a projective test that can be applied one by one 
or in group performed with graphic expression. Anybody that can draw a meaningful 
picture can use it and there is no age limit. The test is used in order to reveal the 
relationships and conflicts of the child with the family. The person who will be carried 
out the test is given a paper, a pencil and a rubber. Giving a short instruction of the 
picture to be drawn: “Draw a person!” the child is allowed to draw a picture that 
belongs to the same or opposite sex. The choice of the child sometimes is the clue of 
some sort of important findings (Altınköprü 2003). 

 
Gathering of the Data and the Analysis of the Data  
Within this research in the pre-studies performed it is observed that the children 

do not speak Turkish at an adequate level; in order to provide a healthy 
communication interpretation of the undergraduate students was consulted.  These 
students, who speak both languages at a good level, attend Uludağ University Faculty 
of Theology and have pedagogic formation education. After completing the gathering 
of the data with respect to the evaluation stages of Draw a Person Test each evaluation 
criterion were scored separately. The pictures that the children drew were examined 
on by one and the scores obtained were defined.  

Within the research since the demographic characteristics of the children and the 
parents and the results that belong to the information regarding the state of marriage 
of the spouses and the results that belong to the data obtained from the test were 
discontinuous data, the frequency was analyzed using descriptive statistics such as 
percentages (Büyüköztürk 2008). 

Findings and Discussion  
When the consistency between the questions asked regarding the demographic 

information and the picture they drew in draw a person test according to the answers 
of the children, who participated in the research, it is determined that 38.70% ofthe 
consistency between their ages was consistent with the person in the picture and their 
own, 29.05% of them were older than their age and 32.25% of them was younger 
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than their age. Also it is determined that the consistency between the sibling number 
of the picture they drew in the draw a person test and their sibling number was 
consistent with 80.65% and 19.35% of them was not consistent, the consistency 
between the people they live with and the people the person they drew live with was 
80.65% and 19.35% of them was not consistent.  

Considering these results it is seen that the children generally reflect their 
characteristics (sibling state, sex, and the people they live with) on the picture. The 
children drawing a person, who has the same sex, points out the sex the child 
identifies him or herself. This finding can be interpreted as a result of the participators 
being in the reality period (Nas 2017).It was found that 12.9% of the participators 
drew a person of the opposite sex and this finding points out that there might be an 
obsession for the mother or the father or sexual attention, the wish for resembling the 
opposite sex. In Dülger’s (2008) study, which is called the reflection of family and 
individual characteristics of the students at the age of 6-11 on pictures, similar results 
were reached. 

 
Table-2 the consistency between the physical characteristics of their own and the 

person they drew in the picture 

 
 

  N % 

Which is the worst part of your body? 

Hair  5 %16.13 
Eye  2 %6.45 
Hands - - 
Other 11 %35.48 
None 13 %41.94 

Which one is the ugliest part of the 
person in the picture? 

Hair  5 %16.13 
Eye 1 %3.22 
Hands 8 %25.81 
Other 13 %41.94 
None  4 %12.90 

Which is the best part of your body? 

Hair  13 %41.94 
Eye 14 %45.16 
Hands - - 
Other 4 %12.90 
None  - - 

Which one is the most beautiful part 
of the person in the picture? 

Hair  7 %22.58 
Eye 14 %45.16 
Hands - - 
Other 10 %32.26 
None - - 
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Table 2 when the consistency between the questions regarding the information 
asked them and the picture drawn by the children participated in draw a person test, 
according to their replies while the children expressed that the worst part of their body 
was hair with 16.13%, the worst part of the person’s body drawn in the picture was 
hair with 16.13% too. It is determined that the best part of the body question was 
answered as hair with 41.94% by the children who participated in the research, 
45.16% of them expressed that it was their eyes, 22.58% of them expressed that the 
best part of the person they drew was hair and eyes with 45.16%. The children 
reflecting their own positive characteristics on the characteristics of the person they 
drew in the picture can be interpreted as an indicator of healthiness.  

 
Table-3 the consistency between the personal characteristics of their own and 

the person they drew in the picture  
 

Which is 
your worst 
habit? 

What is the 
worst 
characteristic 
of the person 
in the 
picture?  

Which is 
your best 
habit? 

What is the 
best 
characteristic 
of the person 
in the picture? 

 n % N % N % n % 

Help  - - - - 6 %19.35 7 %22.58 

Being hardworking, smart - - - - 6 %19.35 6 %19.35 

Praying  - - - - 2 %6.45 3 %9.68 

Generosity  - - 1 %3.22 3 %9.68 - - 

Compassionate  - - - - 7 %22.58 5 %16.13 

Honesty  - - - - 3 %9.68 - - 

Thinking to have a skill  - - 1 %3.22 4 %12.90 1 %3.22 

Upsetting mother 3 %9.68 - - - - - - 

Being angry  14 %45.16 10 %32.26 - - - - 

Telling a lie -  2 %6.45 - - - - 

Being dirty and untidy - - 2 %6.45 - - - - 

Other  7 %22.58 9 %29.03 - - 7 %22.58 

None  7 %22.58 6 %19.35 - - 2 %6.45 

 
Table-3 when the consistency between the personal characteristics of the 

children who participated in the research, and the person they drew in the picture 
is examined, according to their replies it is determined that in the question of 
‘your worst habit’ they mostly expressed being angry with 45.16%, and the worst 
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habit of the person they drew in the picture of draw a person test was being angry. 
Also it is determined that in the question ‘your best habit’ they stated being 
compassionate with 22.58%, and the best characteristic of the person they drew 
was helping, being hardworking smart and other with 19.35%.  

Being under the effect of the culture the children came from it is seen that they 
identify themselves attached to the traditional values. On the other hand it is noticed 
that the participators mostly state being angry as the worst characteristic of both 
themselves and of the person they drew in the pictures. Considering the fact that the 
identities of the children may cause an implicit or an explicit struggle in a different 
culture is a situation encountered frequently, the answers of being angry of the 
children can be evaluated as a result of this struggle (Şeker and Aslan, 2014). 

 
Table-4 the distribution of the replies given to the questions regarding self 

perception of the person the children, who participated in the research, drew 

Questions concerning self 
perception through draw a person 
test  

 

N % 

Is s/he angry? 
Yes  10 %32.26 

No 21 %67.74 

Is s/he afraid of some things? 
Yes  14 %45.16 

No 17 %54.84 

Is s/he cheerful? 

Yes  27 %87.1- 

No  2 %6.45 

Do not know 2 %6.45 

What is s/he angry at? 

Physical or emotional 
disturbance  

8 %25.81 

When the negative behaviours 
of his family and siblings 
emerge toward him or her  

8 %25.81 

No idea  4 %12.90 
Other (writing, smell of 
cigarette,loneliness, give up 
prayer) 

4 %12.90 

During an intervention to 
personal space  

3 %9.68 

When physiological needs are 
prevented  2 %6.45 

During a situation that prevents 
education  2 %6.45 
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Table 4 when the replies given to the questions regarding self perception of 
the person the children, who participated in the research, drew in draw a person 
test are examined it was found that in67.74%of them the person in the picture 
was angry, 32.26% of them was not angry; 54.84% of them were afraid of some 
things; 45.16% was not angry; 87.10% of them was cheerful, 6.45% was not 
cheerful, 6.54% did not know; in the question of anger state 25.81% of them 
stated physical and emotional devastation, 25.81% of them stated when negative 
attitudes of his or her parents and siblings emerge, 9.68% of them stated when 
his her personal space is interfered, 6.45% stated when his or her physiological 
needs are restrained, 6.45% stated when his or her education is restrained, 12.90% 
of them stated other, and 12.90% of them stated they had no idea. According to 
Önen, Güneş, Türeme and Ağaç (2014) it was found that anxiety symptoms were 
common in refugees and some psychological reflections caused by the war affect 
the anxiety level of the refugees. However when the table is examined the replies 
given to the questions such as anger and fear do not support these findings.  

When the replies given to the questions regarding self perception of others 
concerning the person the children, who participated in the research, drew in draw 
a person test are examined, it is determined that for the question of what do other 
people say about the person drawn in the picture 54.84% of them stated positive, 
25.81% of them stated negative, 6.45% of them were indecisive, 12.90% of them 
stated that nothing was said; and for the question of does s/he think that 
everybody is looking at him or her 51.61% of them stated that s/he thinks they 
look, and 48.39% of them stated they did not look.  

 
Table 5 the distribution of the replies given to the questions concerning the 

relationship dimension of the person the children included in the research drew  
 

Questions regarding relationship dimension 
through draw a person test  

 n % 

Who is the person s/he is mostly keen on? 

Mother  15 %48.39 

Father  1 %3.22 

Parents  3 %9.68 

Sibling  5 %16.13 

Friend 2 %6.45 

Other 3 %9.68 

None  2 %6.45 
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Does s/he live alone or with people? 
With people 28 %90.32 

Alone  3 %9.68 

Does s/he trust people? 
Yes  24 %77.42 

No 7 %22.58 

Is s/he shy, afraid of people? 
Yes  6 %19.35 

No 25 %8-.65 

How is parental relationship? 
Good  27 %87.10 

Bad  2 %6.45 

 Other  2 %6.45 

 
Table-5 when the replies given to the questions regarding self perception of 

others concerning the person the children, who participated in the research, drew 
in draw a person test are examined, for the question of what do other people say 
about the person in the picture it is determined that 54.84% of them were positive, 
25.81% werenegative, 6.45% of them were indecisive, 12.90% stated they did 
not say anything, for the question does s/he think that everybody is looking at 
him/her 51.61% of them stated that s/he thinks they look, and 48.39% of them 
stated they did not look.  

According to the results of the study of Ceylan et al. (2014) it is found that 
after migration the families and the children possess low level of self respect and 
high level of depression. The contradiction of this finding and the findings 
obtained from the study can be explained with the study group possessing good 
social support systems (they live with their families). On the other hand it can be 
interpreted that the attention on the views of the children regarding other people 
observing them is perceived positively by the children. 54.84% of the children 
drew the picture in the middle of the paper, 25.81% of them on the top of the 
paper, 6.45% of them on the left side of the paper, 6.45% of them on the right 
side of the paper, 6.45% of them on the bottom of the paper; 80.65% of them 
drew their own sex, 12.90% drew the opposite sex, and the pictures of 6.45% of 
them were not comprehended; the person drawn in the pictures was consistent 
with their own age in 38.70% of them, the person drawn was older than them in 
29.05%, in 32.25% the person was younger than them.  

Drawing the picture on top of the paper can mean that the individual 
unjustifiably has self confidence and in an unjustifiable optimism. It also has a 
meaning of overreacting and over active fantasy world; since the left side of the 
paper is evaluated as the self part it may indicate an introvert characteristic. The 
child’s preference of drawing the opposite sex may mean sexual reverse, complex 
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sexual identification and a strong dependence for the parent of opposite sex or 
somebody from the opposite sex (Güneri, 2016).  

The child drawing a picture of an adult, if it describes parents, reveals a 
conflict or an obsession between the child and the parents. Althoughthere is not 
a finding regarding the picture stands for the parents the child’s drawing an adult 
is not an expected situation (Akköprü,2002) 

Table-6 the distributions of the replies given to the questions regarding the 
picture of the person drawn by the children participated in the research what does 
s/he do, who is the person s/he is mostly attached, what is his/her job, state of 
going to school, positive characteristics, his/her health, state of being angry, state 
of fear existence, state of trusting people, state of resembling the person in the 
picture, state of being cheerful, and the relationship of the mother and the father 

 
The evaluation dimensions of the questions that 
belong to the draw a person test  
 

 
N 

 
% 

What does the person in the picture do?   
Game Activities 7 %22.58 
Art Activities  3 %9.68 
Shopping  2 %6.45 
Do not know 11 %35.48 
Nothing  2 %6.45 
Other (waving Turkish flag, shouting,cleaning the 
table) 

6 %19.35 

Who is the person s/he is mostly keen on?   
Mother  15 %48.39 
Father  1 %3.22 
Parents  3 %9.68 
Sibling 5 %16.13 
Friend 2 %6.45 
Other  3 %9.68 
None  2 %6.45 
What is his/her job?   
Student 9 %29.03 
Lawyer  2 %6.45 
Teacher  2 %6.45 
Shopkeeper  2 %6.45 
Other (waiter, architecture, engineer, artist, doctor) 5 %16.13 
No job  8 %%25.81 
Do not know  3 %9.68 
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Does s/he go to school?   
Yes  22 %70.97 
No  9 %29..03 
Does the person in the picture look positive?   
Yes  26 %83.87 
No  5 %16.13 
The health of the person in the picture   
Yes  28 %90.32 
No  3 %9.68 
Is s/he angry?   
Yes  10 %32.26 
No  21 %67.74 
Is s/he afraid of some things?   
Yes  14 %45.16 
No  17 %54.84 
Does s/he trust people?   
Yes  24 %77.42 
No  7 %22.58 
Is s/he shy, afraid of people?   
Yes  6 %19.35 
No  25 %80.65 
Do you want to resemble the person in the picture?   
Yes  15 %48.39 
No  16 %51.61 
Is s/he cheerful?   
Yes  27 %87.10 
No  2 %6.45 
Do not know 2 %6.45 
How is parental relationship?   
Good  27 %87.10 
Bad  2 %6.45 
Other (Father died, afraid of father) 2 %6.45 

 
In Table 6 it is determined that the question of what does the person in the 

picture do was answered as game activities with 22.58%, the person s/he is mostly 
attached was answered as mother with 48.39%, the question of what is his/her job 
was answered as student with 29.03%, the question of do you go to school was 
answered as yes with 70.97%. 83.87% of the children stated that the appearance 
of the person in the picture was positive, 16.13% of them stated it was negative.  
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picture do was answered as game activities with 22.58%, the person s/he is mostly 
attached was answered as mother with 48.39%, the question of what is his/her job 
was answered as student with 29.03%, the question of do you go to school was 
answered as yes with 70.97%. 83.87% of the children stated that the appearance 
of the person in the picture was positive, 16.13% of them stated it was negative.  

30.32% stated that the person in the picture was healthy, 32.26% of them 
stated s/he was angry, 45.16% of them stated s/he is afraid of some things, 
77.42% of them stated s/he trusts people, 19.35% of them stated s/he refrains 
from people, 87.10% of them stated s/he was cheerful, 87.10% of them stated 
s/he had good relationship with the parents.  48.39% of the participators stated 
that they wanted to resemble the person in the picture.  

Within the answers given by the participators regarding the person in the 
picture generally they reflected their characteristics in real life and it is possible 
to explain it with the fact that the age range they are in concrete operational stage 
and realistic period (Nas,2017).This can be described as a kind of protective 
shield for the participators in terms of coping with difficulties brought by being 
an immigrant.  

Within the pictures drawn by the children it is determined that 87.10% of them 
drew the picture fully, 9.68% of them drew the incomplete legs, 3.22% of them 
drew incomplete arms; 58.06% of them drew the torso angled, 41.94% of them 
drew it with normal round lines, in the pictures of 61.30% of them there was no 
move, 38.70% of them drew pictures including moves and all children drew the 
picture from the front side.  

The torso drawn with round lines, can point soft, humane, womanlike 
characteristics and angled lines mean the existence of violent impulse. The rarely 
seen movements in the pictures of children may indicate the feeling of insecurity 
or depending on somebody else. Drawing the picture from the front side can be 
accepted as the ability for establishing social relationships directly, 
openheartedness and symbol for honesty (Güneri, 2016; Akköprü,2002). 

It is determined that in 48.39% of the pictures drawn the head was bigger than 
normal size, in 45.16% of them it was normal size, in 6.45% of them it was 
smaller than normal size;in 51.61% of them eyes were distinct, in 38.70% of them 
eyes were like spots or empty, in 9.68% of them eyes were described in different 
shapes; in 45.16% of them the ears were proportional, in 35.48% of them they 
were significantly forgotten, in 9.68% of them they were drawn smaller than 
normal size, in 9.68% of them they were not comprehended because of head-
scarf, in 41.94% of them the mouth was drawn proportionally, in 22.58% of them 
it was exaggerated, in 22.58% of them it was shut and firm, in 12.90% of them 
open mouth was drawn as if they were talking; in 45.16% of them the nose was 
proportional, in 38.70% it was small, in 12.90% of them it was pointed, and 
3.22% of them did not draw a nose; 67.74% of them drew proportional neck, 
19.35% of them did not draw a neck, 6.45% drew exaggerated nose, 6.45% of 
them was not comprehended because of head-scarf; 83.87% of them drew the 
chin normally, 16.13% of them drew it angled.  
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A great majority of the children drew the head bigger than normal size and 
this situation can be interpreted as they have strong intellectual efforts (Akköprü, 
2002; Güneri,2016).It is determined that the children went to school in the 
countries they left however since migration laws are not clear in our country yet 
they have expressions regarding they miss school life.  

Other findings of the studyin the pictures of the participator children were 
human pupils were very distinct, the eyes were open and the absence of pupils of 
the eyes. These findings may point out inadequacy of the connections established 
with the society, other people and the entire environment, indifference against 
society, introversion and over observation. The eyes being big and emphasized 
may be hostile and threatening individuals; attractive or the individuals that want 
to be attractive (Güneri,2016).Really the hesitation of these children, who have 
been in our country mostly for one year, their curiosity and being observer, must 
be seen natural in the process of getting used to a new country. It is seen that these 
findings correspond to the studies of Jothimani and Kumar (2016). Significantly 
forgotten ears that were left undrawn instead of being seen may indicate the 
difficulty of the test subject encountered in social contacts the will for 
establishing social relationships. 35% of the participators not drawing the ears in 
a way support this finding.  

In 45.16% of the pictures the hands were proportional, in 25.81% of them they 
were small and in 6.45% of them they were big and in 22.58% of them no hands 
were drawn; in 61.30% of them the feet were proportional, in 12.90% of them 
they were small and in 25.81% of them no feet were drawn; in 45.16% of them 
the fingers were missing, in 41.94% of them they were proportional and in 
12.90% of them they were drawn in a different way.  

It is seen that while a great majority of the participators drew 
normal/proportional hands, in another part no hands were drawn. This finding is 
often noticed in the children whose social relationships are inadequate (Akköprü, 
2002).On the other hand it is found that the number of the children who drew big 
hands was a considerable amount. It is determined that this finding is often seen 
in children who tend to make fine adjustments in social relationships because of 
making an effort for gaining power, feelings of impulsivity and inadequacy 
(Güneri, 2016). 

The existence of small and not drawn feet in the pictures may be interpreted 
as an indicator of being restricted, a probable dependence on others and strict 
control on sexual issues (Akköprü,2002).  

Table-7 the state of clothes and buttons of the person the children participated 
in the research drew in the picture distributions with the details  
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12.90% of them they were drawn in a different way.  

It is seen that while a great majority of the participators drew 
normal/proportional hands, in another part no hands were drawn. This finding is 
often noticed in the children whose social relationships are inadequate (Akköprü, 
2002).On the other hand it is found that the number of the children who drew big 
hands was a considerable amount. It is determined that this finding is often seen 
in children who tend to make fine adjustments in social relationships because of 
making an effort for gaining power, feelings of impulsivity and inadequacy 
(Güneri, 2016). 

The existence of small and not drawn feet in the pictures may be interpreted 
as an indicator of being restricted, a probable dependence on others and strict 
control on sexual issues (Akköprü,2002).  

Table-7 the state of clothes and buttons of the person the children participated 
in the research drew in the picture distributions with the details  

Draw a person test 
evaluation 
dimensions  

 N % 

The state of clothes  
No clothes 6 %19.35  
Detailed clothes  19 %61.30  
Drawn carelessly 6 %19.35  

The state of buttons  
From top to the bottom 5 %16.13  
No buttons 26 %83.87  

The state of details  
House, stuff around the picture 20 %64.51  
No details  11 %35.48 

 
In Table 7 in the clothes of the people drawn in the pictures 61.30% of them 

were detailed, 19.35% of them were drawn carelessly, 19.35% of them did not 
draw at all; in the 83.87% of the clothes there were no buttons, in 16.13% of them 
there were buttons; 64.51% of the pictures drawn some details were drawn other 
than the person character,and in 35.48% of them no details existed other than the 
person.  

When the pictures in which over dressing and detailed drawn clothing were 
seen are evaluated it can be concluded that the participators tend to be wannabes 
and then outgoing (Akköprü,2002).  

 
Conclusion and Recommendations   
Within the drawings of the Syrian children subjected to the Temporary 

Protection Regime generally healthiness was determined and it was explained 
with they had social support system. As a result of the study of Şener et al. (1997) 
made using projective measuring tools, it is found that the trauma they 
experienced did not cause anxiety disorder in most of the test subjects yet it stayed 
at the level of symptoms.  

On the other hand when the drawings are considered in terms of their 
characteristics it is seen that they point children who are worried, having 
externalization problems and feelings of inadequacy and whose social skills are 
not formed yet. These children at the same time show shy and timid 
characteristics. Some of the features that take place within the drawings of the 
participators are dependence on others and the problems in interpersonal 
relationships. These findings correspond with the studies of Jothimani and Kumar 
(2016). Kara et al. (2017) found that between the years of 2012 and 2015 among 
the immigrant children applied to the children’s clinic mostly kidney and urinary 
system diseases (enuresis %9.2) was seen. It is thought that being away from their 
old country decreases life quality of refugee children and no matter how much 
health service they take, because of the continuity of the political crisis and 
unsteadiness the emergence potential of these diseases increases.Uğurlu, Akça 
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and Acartürk (2016),have found that art therapy may be an effective method for 
decreasing the symptoms of post-traumatic anxiety disorder, depression and 
continuous anxiety symptoms of refugee children.  

In literature it is seen that the main point of the studies carried out regarding 
this issue are defining and measuring protective factors. Within this study in 
which social and personal factors are reviewed it is seen that what provides the 
psychosocial flexibility is the attention regarding child development and its 
disasters. Findings reveal the strong effects of the interventions at the holistic and 
society level (Drury, J., & Williams, R. 2012). 

The findings Closs, A. et al. (2001) obtained from the study in which the 
problems two minority groups encountered at school in Scotland indicate that 
peer experiences emerge negative, hostile and refusing. Therefore it is clear that 
it is necessary to give orientation training before such minority groups start to 
have education in our country. According toEr, Er and Bayındır (2015) since most 
of the teachers believe that they cannot perform the education of refugee children 
without any problems, it is thought that within this orientation study teachers 
must be supported through channels such as in-service training.  

Within the research of Uzun and Bütün (2016), in which the views of teachers 
regarding the problems of Syrian refugee children at preschool education 
institutions were focused, it is found that one of the main points that teachers 
emphasised was the language of the children. Therefore it is obvious that in our 
country the in-service trainingduring the education of the teachers must be 
planned considering susceptibility toward intercultural differences and obtaining 
profession in language issues.  
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As a result of the fact that policy is a constitutive component, it is vital to carry 
out in-depth critical studies of policy to understand how political power originates 
from and is produced by activities that have a societal context that is more 
comprehensive. In addition to serving the objective of disseminating these values, 
it also ensures that members of the educational institution and the educational 
institution itself adhere to them. The fact that this represents bigger society 
difficulties and trend statistics involving literacy education, children and families 
living in poverty, and those learning a second language is significant. This is 
significant since it reflects larger societal challenges and trend figures. Because 
it reflects greater societal concerns and trend numbers affecting literacy 
education, this is relevant. Critical discourse analysis (CDA), which is bolstered 
by Bernstein's theory of relationships, sheds light on how text, discourse practice, 
and social practice interact to bring about social change. This is accomplished by 
shedding light on how social change is brought about. The purpose of combining 
these three aspects was to increase the likelihood of establishing a consensus 
while simultaneously decreasing the number of dissenting voices. They saw, as 
is typical with information systems, how the language in California's rules had 
been changed to guarantee that exact interpretations were transmitted. This is 
frequent in information systems. Through analyzing significant texts within the 
framework of their particular contexts, we were able to ascertain the 
chronological order in which older material preceded more data than recent. Text 
that is constructed in this manner not only contributes to the "good reason" 
principle (Halliday, 1994, p. 308; for a more in-depth explanation, see Habermas, 
1996), but it also helps shape the clause as a logical and grounded message. 
Halliday (1994) describes the "good reason" principle as follows: As a direct 
consequence of this, citizenship is encouraged (Fairclough, 2003). 

The academics can determine, through the process of text structural analysis, 
how to emerge through discursive processes and how they subsequently are 
institutionalized in society. When this occurs, some ideas and patterns of speech 
might be elevated to the level of common sense, making it more difficult to notice 
them or fight them. 

The outcomes of the study indicate that naturalization can be found in both 
the structural and nonstructural components of the text. They asserted that lexical 
coherence, which can be achieved by using terminology that is consistent or by 
making references to "current and confirmed research," also improves coherence 
and naturalizes writing. This can be accomplished by employing terminology that 
is consistent or by making references to "current and confirmed research." 
According to Bernstein (2000), the concept of "social realities" is "current and 
validated research." It is irrelevant as to whether or not the "current and confirmed 
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study" that you allude to is sensible. When politicians share their perspectives on 
how things should be and how they now are, they adopt an authoritative tone, 
which suggests that people should be more submissive to what they have to say 
and pay closer attention to what they have to say. The distribution of power that 
exists between dominant players and players who are submissive affects the 
categorization of what counts and what does not count. 

As authorities elected and appointed by the government work toward 
reforming the language, they progressively shift their focus to other concerns. 
This encourages similar conversations among larger audiences, which eventually 
leads to a shift in the norm. The process of reducing opposition to policy by 
employing new vocabulary that is frequently ambiguous and then tying it to 
research experts and instructional materials to legato phrases. As a result, there is 
a decreased possibility that individuals may erroneously understand the policy. 
They have an effect not only on the likelihood of certain practices and 
conversations taking place but also on the resources and pedagogical abilities that 
are made accessible to teachers. This is because they have different policies about 
the kinds of instructional materials that are allowed in the classroom and those 
that are not. Because of this posture, people who are not included in these modes 
of discourse are given the idea that they support these forms of discourse. Because 
the information is continuous and flowing, it is essential for the readers to engage, 
even if they are unaware that they are doing so. This again obscures the 
fundamental socioeconomic problems that are the foundation for the differences 
in power and representation that exist throughout the world. The researchers will 
analyze the shift in power within California's educational decision-making 
system, as well as examine how the views and intentions of notable persons were 
advanced in policymaking forums and by the general public. In addition, the 
researchers will investigate how California's educational decision-making system 
has changed over time (from the CDE to the SBE). They are aware that there has 
been a shift in the balance of power. As a result of the CDA, Fairclough is now 
in a position to devote a higher level of attention to both the text and the context 
while analyzing power and ideology. "When engaging in certain forms of 
dialogue, interpretive concepts may begin to feel more natural, as if they were 
second nature. It is essential to look into these connections since they offer light 
on the ideological roles that coherence plays in the construction of convincing 
arguments " (Fairclough, 1992, p. 84). 

According to the conclusions of the researchers, the research that was 
undertaken by the NICHD in policy forums is difficult to ignore, and that's before 
we even talk about its distribution and naturalization. These studies, in particular 
a sizeable portion of them, are taken into consideration to be credible sources of 
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data regarding reading and reading teaching. Significant assessments that 
combine second and third-generation research, as well as the actual presence of 
NICHD researchers and workers during legislative sessions, have had an effect 
on the legislative process in the state of California. This impact has been 
observed. As a direct result of this myriad of influences, reading has been given 
a new definition and is taught in a manner that is unique to each state. As critical 
and reflective discourse analyzers, they believe it is their responsibility to 
comprehend, characterize, and explain texts, as well as discourse practices and 
social practices. The teaching tool developed by Bernstein provides students with 
assistance in gaining an understanding of the components that constitute social 
analysis. Text, discourse practice, and social practice are the three components 
that make up this. Fairclough placed a strong emphasis on these particulars (i.e., 
social matrix, orders of discourse, and the ideological and political effects of 
discourse). By establishing this kind of interaction between text and discourse 
practice, the authors argue that not only the function of language in change is 
significant, but also the social network that underpins language and discourse 
practices' capacity to effect change. This interaction between text and discourse 
practice was established to support the authors' argument that language and 
discourse practices' capacity to effect change is significant. For the writers to 
successfully argue their point, this connection between the text and discourse 
practice has to be developed. 
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1. Introduction 
Nesher (1987) claims that students are experts in making mistakes and states 

that students contribute to the process of learning and teaching in that expertise 
field. That contribution is very important, since it has been leading many studies 
realized in the mathematics education field for the last forty years, and it will 
continue to be subject of many studies in the future (Bingolbali & Ozmantar, 
2012). According to Baki (1996), one of the important reasons for low success in 
mathematics lessons is misconceptions.  

There are many definitions of the term concept in the literature. According to 
Yurumezoglu, Ayaz, and Cokelez (2009), even when a limited number of 
observations are done by individuals, they lead to generalizations by induction, 
and each generalization has a common name, ‘concepts’. The students perceive 
many concepts differently from their acceptable scientific meanings (Yenilmez 
& Yasa, 2008). However, Schulte (2001) notes that if the individual’s knowledge 
differs from the accepted meanings, alienation and incomprehensibility will 
appear in mind. Also, a misconception has many definitions. According to 
Yenilmez and Yasa (2008), misconception means wrong or incomplete 
conceptualizing. Ozbellek (2003) states that misconceptions are significant 
obstacles to meaningful learning, and not removing the persisting misconceptions 
early enough causes substantial issues in achieving the teaching targets. 

When students come to the class, their minds are not empty. A student who 
knows about any subject before coming to the class considerably affects their 
learning. Since new understandings take place as a result of the interaction 
between pre-knowledge and new knowledge, and during this interaction, an 
individual organizes new knowledge using self-cognition, self-interests, 
attitudes, and experiences (Yurumezoglu, Ayaz & Cokelez, 2009). Since 
mathematics is a cumulative science, in other words pre-knowledge is used to get 
new knowledge; diagnosing and removing misconceptions are the necessities for 
successful mathematics education (Morali, Koroglu & Celik, 2004). Also, in 
other studies, it is emphasized that to change students’ inappropriate reasonings 
and to rearrange the education in this regard, students’ pre-knowledge and 
misconceptions should be diagnosed (Aykutlu & Sen, 2012). Early diagnosing 
misconceptions provides an opportunity to remove these misconceptions and 
prevents the difficulties faced in education.  

Various methods are used to detect the misconceptions by researchers in the 
literature. Worksheets (Gonen & Akgun, 2005), Concept Tests (Aykutlu & Sen, 
2012), Concept Maps (Yin, Tomita & Shavelson, 2008), Predict Observe Explain 
Method (Kose, Costu & Keser, 2003), Concept Cartoons (Ekici, Ekici, & Aydin, 
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2007) can be given as examples of these methods. Besides, games are also used 
to diagnose misconceptions (Genc, Genc & Yuzuak, 2012). 

Game is defined by the Turkish Language Institute (TDK) as “the fun which 
has specific rules, enhances talent and intelligence and serves to have a great 
time.” On the other hand, Salen & Zimmerman (2004) states, “game is the system 
which is defined by rules, so whose results can be measurable and whose players 
are in an artificial competition.” Games can also be used in a classroom 
environment. Ara (2009) says that learning becomes funny, and students pay 
more attention to a lesson when games are used in the learning environment. 
Similarly, Uzun (2012) remarks that students bored with or are shy about lessons 
can be made active participants by using games. Since especially mathematics 
courses are seen as abstract, students have fear of mathematics. In this case, 
games create an effective environment for mathematics classes by making 
students willing and lessons funny.  

One of the games that can be used in mathematics classes is the Taboo game. 
This game is played with two groups, and its goal is to tell the aimed word to 
group mates in 60 seconds without using banned words (Toma et al., 2017). Since 
the taboo game is built on speaking, it is effective for students to express 
themselves, and observers follow students’ categorization of minds. Also, the 
taboo words push students beyond the standard definitions, providing an 
environment for detecting misconceptions.  

There are many studies related to the subject of this study which is detecting 
the misconceptions of pre-service mathematics teachers (Esen & Cakiroglu, 
2012; Morali, Koroglu & Celik, 2004; etc.). On the other hand, the Taboo game 
has been used effectively as an educational activity by adapting it to various 
teaching areas in recent years. When the studies on the application of taboo games 
in lessons are examined, determining the effect on vocabulary teaching in the 
language education process (Gundogdu & Kartal, 2021), vocabulary 
development (Batur & Erkek, 2017), and examining its effect on the development 
of speaking skills (Awidianingrum, 2012) are some studies that draw attention in 
the literature related to the language teaching. These studies determined that the 
student’s success in learning vocabulary increased with the taboo game, and their 
views on learning words were positive. Science education and other science-
related branches are different fields of study related to the taboo game. These 
studies were conducted to determine the effect of the taboo game on students' 
academic achievement and attitudes towards the course at the secondary school 
level (Serdaroglu & Gunes, 2019), revealing the effect of learning and reinforcing 
concepts related to science (Capps, 2008), determining students' opinions on the 
use of taboo in lessons (Halaç & Bozdogan, 2021) and identifying and 
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eliminating misconceptions (Genc et al., 2012; Sarikaya & Akbas, 2019). As a 
result of these studies, it was reported that the students' perspectives towards the 
subjects and concepts changed, their academic achievements increased, and their 
attitudes towards the course changed positively. It was revealed that the taboo 
game allowed the students to participate in their conceptual development 
processes. However, studies have not been conducted focusing on the diagnosing 
pre-service mathematics teachers’ misconceptions about using the Taboo game. 
This study will contribute to the literature from the point of analysing pre-service 
mathematics teachers’ misconceptions about using taboo game.  

This study aims to analyze the Taboo game’s effectiveness in determining pre-
service mathematics teachers’ misconceptions concerning geometric concepts. 

 
2. Methodology 
2.1. Research Design 
This study is a qualitative study designed as a case study.  According to Patton 

(2002), “a qualitative case study seeks to describe that unit in-depth and in detail, 
in context, and holistically.”  

 
2.2. Participants 
This study was conducted with 20 pre-service mathematics teachers studying 

in the 2nd and 4th grades of Elementary Mathematics Education at Uludag 
University. Ten pre-service teachers from 2nd grade and 10 from 4th grade of 
Elementary Mathematics Education were chosen voluntarily.  

 
2.3. Data Collection Tools and Data Collection Process 
The video recording of Taboo game-play and non-structured group interviews 

were used as a data collection tool. In the Taboo game, one person from the group 
tries to tell the target word, in one minute, to group friends without using taboo 
words. If the teller uses one of the taboo words, that card is canceled, and the 
group loses one point as punishment. The group gets one point for each 
successfully said a word. At the end of the game, the group which has more scores 
wins the game. 

In order to use the Taboo game for determining the misconceptions of pre-
service mathematics teachers concerning geometric concepts, Taboo cards 
including 105 concept units (to be described-target words) and five taboo words 
for each target word were prepared by the researchers. These concept units were 
determined by analyzing the 5, 6, 7 and 8 grade math curriculum scanning the 
concepts related to geometric concepts concerning the numbers and geometry 
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learning areas.  Also, taboo words in the cards were determined by considering 
the concepts’ formal definitions.  

Pilot implementation of the study was conducted with 10 students from the 
science section of 4th grade from the faculty of education. As a result of pilot 
implementation, necessary changes on the cards were realized, assessing the 
expressions used during the game. On the other hand, with the pilot 
implementation, it was concluded that the game’s rules should be explained more 
clearly before the game started.   

The data collection process consisted firstly of two implementations which 
lasted approximately one and a half hours. One of them was conducted with 2nd 
grade students and the other one with 4th grade students. During the 
implementations, students formed two groups of five, and the rules of the taboo 
game were explained through the original taboo game. During the data collection 
process, two cameras were used for the recordings. One camera situated by the 
blackboard near the pre-service teacher explaining the concepts, and the other 
was near the pre-service teachers trying to find the concepts. Findings were 
obtained by the analyses of the transcribed video recordings of game-play 
sessions and observation notes. After each implementation, the participants’ non-
structured group interview was realized to reveal their opinions about using the 
Taboo game. These interviews lasted approximately 15-20 minutes, and 
participants expressed themselves freely.  

 
2.4. Data Analyses 
The content analysis technique was used to analyze the obtained data. Content 

analysis “is generally used in the analysis of written texts such as transcripts, 
diaries, or documents, and is done for revealing the underlying meaning patterns 
of these texts” (Patton, 2002). The data collected were analyzed using codes, 
combining the codes in categories and obtaining themes englobing the categories.  

The video recordings of the study were transcribed and converted into the text; 
coding was made related to the research problem. Transcripts of the recordings 
of the implementations were analyzed in two main categories “based on 
participants’ behavior” and “based on the expressions used.” In the “based on 
participants behavior” category; passers were examined in two groups as "those 
who pass from the beginning" and "those who pass later" those who make taboos 
were reviewed in two groups as "those who do not notice the presence of the word 
on the card" and "those who have to use the word because they cannot find a 
different way of expression"; “those who do not have enough time” and “those 
who succeeded” were gathered in another group. In the category based on the 
expressions used; first of all, the expressions are grouped as “make guesses by 
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were reviewed in two groups as "those who do not notice the presence of the word 
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who succeeded” were gathered in another group. In the category based on the 
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using a word” and “make guesses by using sentences,” then the validity of the 
expressions was evaluated as “correct,” “incorrect” and “inaccurate” and the 
concepts used in the expressions were assessed as “similar concepts are used 
interchangeably”, “unrelated concepts are used interchangeably,” and “related 
concepts are used.” Table 1 shows the themes, categories and sub-categories 
revealed from the content analyses of the recording of Taboo game-plays. 

 
Table 1. Themes, categories and sub-categories revealed in the content 

analyses  
Themes Categories Sub-categories 

Tellers’ 
behaviors 

Passers 
those who pass from the beginning 
those who pass later 

Taboo Makers 

those who do not notice the presence of the word 
on the card 
those who have to use the word because they 
cannot find a different way of expression 

Not enough 
timers  

Succeeders  

Expressions 
used 

Structure of the 
Expressions 

make guesses by using a word 
make guesses by using sentences 

Validity of the 
expressions 

correct 
incorrect 
inaccurate 

Concepts used 
in the 
expressions 

similar concepts are used interchangeably 
unrelated concepts are used interchangeably 
related concepts are used 

 
3. Findings 
A Taboo game was used in this study to reveal the misconceptions of pre-service 

mathematics teachers about geometric concepts. Various situations have been 
revealed by analyzing the obtained data. During the taboo game, some pre-service 
teachers only talked about the subject in finding the concept, while others counted 
some of the concepts related to the subject and waited for the remaining concepts to 
be found by their friends. It is noticed that the pre-service teachers tend to use words 
or concepts as a reminder rather than making sentences about the concepts. 

One of the most common ways pre-service teachers explained concepts was by 
using a few words. It has been observed that pre-service teachers had a lot of 
difficulties forming sentences about the concepts, mainly because they could not 
explain the concepts without taboo words; They only said one or two words and 
waited for the concept to be found. Analyses have shown that the few sentences 
composed by the pre-service teachers were limited to only one concept feature, and 
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this feature was not necessarily related to the mathematical subjects. For example, 
pre-service teachers started out from a single feature by saying "geometric shape 
without corners" when describing the circle, "the shape with which we wrote the letter 
E in secondary school" when describing the plane, or "What concept were we 
processing in the Cabri program?" when describing symmetry. Pre-service teachers 
did not give any other explanatory information about the concept and waited for their 
friends’ answers. Some pre-service teachers supported their friends in finding the 
answer by making mathematical sentences related to the concepts. For example, a 
pre-service teacher provided the concept of “plane” to be answered in a short time by 
saying "the concept formed by points in space." Similarly, another pre-service teacher 
helped her group to easily find the concept of “fraction” by saying "write two 
numbers, one under the other with a line between them." 

While explaining the concepts, some pre-service teachers tried to find the concept 
by using mistaken words and knowledge about the concept. For example, While one 
of the pre-service teachers explained the concept of "digit," he asked the question: 
"What is the other name of the number?"; his friends realized that he meant “digit” 
and they replied. However, although some pre-service teachers noticed the mistake, 
they did not emphasize it. Thus, it was understood that pre-service teachers could 
communicate correctly with mistaken words and concepts. This situation has been 
interpreted as indicating a commonly mistaken concept formation in teacher 
candidates. 

One of the pre-service teachers’ most common ways of expression was 
explanations using examples. For example, pre-service teachers tried to find the 
concept of “quadrilateral” by saying, "Tell me the geometric shapes you know". In 
another example, they tried to explain the concept of “real number” by saying, "Tell 
all the number types we have learned". While the pre-service teachers tried to find 
the concepts with examples, they could not reveal the relationship between the 
examples they gave and the concepts. In addition, they did not try to direct the other 
teacher candidates to the correct concept. 

In some cases, pre-service teachers tried to explain the concepts using forbidden 
taboo words; they stated that they could not argue because there were no words other 
than the banned words to describe the concept. So, they either passed the concept or 
completed their time before they could tell any word about the concepts. In addition, 
pre-service teachers claimed they could make more formal and mathematical 
definitions if the concepts were explained without prohibited words. Considering that 
the game is known and loved by the pre-service teachers, it has been noticed that the 
pre-service teachers were weak in explaining the geometric concepts during the 
game. 
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explanations using examples. For example, pre-service teachers tried to find the 
concept of “quadrilateral” by saying, "Tell me the geometric shapes you know". In 
another example, they tried to explain the concept of “real number” by saying, "Tell 
all the number types we have learned". While the pre-service teachers tried to find 
the concepts with examples, they could not reveal the relationship between the 
examples they gave and the concepts. In addition, they did not try to direct the other 
teacher candidates to the correct concept. 

In some cases, pre-service teachers tried to explain the concepts using forbidden 
taboo words; they stated that they could not argue because there were no words other 
than the banned words to describe the concept. So, they either passed the concept or 
completed their time before they could tell any word about the concepts. In addition, 
pre-service teachers claimed they could make more formal and mathematical 
definitions if the concepts were explained without prohibited words. Considering that 
the game is known and loved by the pre-service teachers, it has been noticed that the 
pre-service teachers were weak in explaining the geometric concepts during the 
game. 

It was observed that the pre-service teachers tried to explain the concepts, 
especially the shapes, with hand gestures at the points where they were blocked. In 
this situation, the pre-service teachers promptly intervened and asked to verbalize. 
For example, while explaining the concept of “circle,” some pre-service teachers tried 
to explain it by drawing the circle with their fingers. 

When the words used by the explainer during the game were examined, some 
expressions pointing to the misconceptions of the pre-service teachers were found. 
For example, the other students in the group did not find it strange that the explainer 
often used the words “circle” and “circular region” as synonyms for each other. 
Therefore, it can be interpreted that these concepts may be confused with each other 
and that there may be a mistaken conception. Another example of revealing some 
possible mistaken conceptions of pre-service teachers is when the explainer used the 
expression "two-dimensional" when describing a prism. 

When the pre-service teachers' explanations of the target words were compared 
in general, it was seen that the 4th grade students tried to explain the target words 
with the support of the curriculum and mathematics education. As the upper grades 
progressed, the students used more words related to the concepts. These upper-class 
students tried to explain the concept to their friends by reminding them of the class 
level and subject to be taught. This means that 4th grade students think and explain 
more as teachers. 

Finally, although some pre-service teachers' motivation was low when starting the 
implementation, it was observed that their motivation increased over time after they 
started the game. This situation suggests that the using the taboo game in the lessons 
can also increase interest and motivation for the lesson. 

In the interviews held with the pre-service teachers after the games, they were 
asked questions about this game. The students said that they enjoyed playing the 
game a lot but that they had a lot of difficulty explaining the concepts. They cited the 
existence of banned words as the reason for this. A pre-service teacher said, “If there 
were no banned words, there could be broader expressions; it would be better if only 
that word were banned”. Another pre-service teacher commented, "I think there are 
words under it; they should not be so many". However, our Taboo game aimed to 
prevent pre-service teachers from reciting definitions by including the words in the 
formal definition, especially within the forbidden words. 

There were also some suggestions from pre-service teachers regarding the Taboo 
game integrated into mathematics. They stated that the time limit in the Real Taboo 
game's format should be more flexible or more extended. One pre-service teacher 
said, “Now you want a mathematical definition and one has to think about it. But we 
respond without thinking due to time.”. Another suggestion was to include concepts 
in a broader framework instead of concentrating on a few areas. One of the pre-
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service teachers defended this opinion, and it was suggested to have mathematical 
concepts in more subjects. 

The common opinion of the teacher candidates about the Taboo game was that 
the game was motivating and useful. They stated that it was very diversifying and 
different from the math games they knew. Pre-service teachers supported this idea 
“This can be a very nice game that children can play in their elective courses, for 
example...”; he also stated that he could use it in his teaching life. 

 
4. Conclusion and Recommendations 
Concepts have an important place in the mathematics education. As for every 

stage of mathematics teaching, difficulties arise in concept teaching, and 
misconceptions may occur for students. In recent years, many studies have been 
realized and are being recognized to determine these difficulties and misconceptions. 
In this study, the Taboo game was used to determine the misconceptions of the 
preservice mathematics teachers. 

It has been determined that pre-service teachers use words or concepts as 
reminders rather than making sentences about concepts and prefer to use few words. 
A similar result has emerged in the studies of Genc et al. (2012) and Sarikaya and 
Akbas (2019), and it has been reported that the concepts are explained with one or 
two words without forming a sentence. This situation may be since pre-service 
teachers compete with time and may also indicate a low competence in using 
mathematics in communication. 

Another observed situation is that, in some cases, pre-service teachers try to 
explain the concept with sentences that are not related to mathematics. In line with 
this result, Genc et al. (2012) stated that while students were finding concepts in their 
studies, they benefited from the words they learned in the lessons and analogies 
unrelated to the concept. 

It was determined that some pre-service teachers used the wrong words and 
information about the concept while explaining it, and some of these words pointed 
to misconceptions. Thus, in parallel with the studies of Genc et al. (2012) and 
Sarikaya and Akbas (2019), the taboo game played in the process played a role in 
revealing the misconceptions. 

Finally, it was revealed that as the pre-service teachers played the taboo game, 
their interest and motivation increased, they enjoyed playing it, but they had a lot of 
difficulty explaining the concepts. The positive and challenging aspect of the taboo 
game expressed here was similarly observed in the participants of Genc et al. (2012). 
Similarly, Toma et al. (2017) explained this situation as the Taboo game has an 
encouraging role for students to review their knowledge in a fun and exciting way 
and to understand the meanings of terms better. 
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Introduction 
Comparison is a subsystem of macro-level development efforts, because to 

talk about education is to talk about development. It is difficult for everyone 
involved in the national or international arena not to mention development as a 
reference. Therefore, a topic that is always interesting to discuss by state leaders, 
especially for developing countries, is the problem of development, namely how 
to change the state of the nation's society to make it better than it is now. From a 
scientific point of view, development basically has normative and subjective 
relativity features. Because of its relative nature, development always includes 
comparisons and references leading to the categories of developed, 
underdeveloped and developing countries, and references that usually follow the 
level of achievements and processes adopted by developed countries. For 
reference, Eastern countries such as Korea, Taiwan, Hong Kong, and Singapore 
are usually given as examples to compare the situation and development process, 
Japan and Germany for technological progress, and China as examples for 
organization and institutional development. For this reason, people tend to refer 
to western countries and societies that are still making high levels of progress in 
the fields of economy, technology and institutions as industrialized or developed 
societies. Likewise, for countries that have not reached the level according to the 
standards of developed countries, they are called underdeveloped or developing 
countries (Yahya, 2011). 

Development also always involves goals that contain value judgment, which 
is normative, a community is said to have succeeded in achieving its development 
efforts if it is able to achieve certain standards of achievement, where the 
formulation is largely determined by preferences and inclinations or even the 
ideology of the community concerned. Development also means the process of 
overcoming all attempts to move from the present state to the desired state. What 
is the shape of the desired condition? This is where the subjective formulation of 
development goals lies. 

From the cultural aspect, such as the emergence of a new national awareness, 
awareness of a new civilization, where self-confidence, independence, and 
willingness to sacrifice in order to maintain self-respect and the image of the 
nation and its civilization have been shared equally among members of the 
leading community and its social system. From an economic point of view, 
namely the creation of a situation where there is continuous growth and progress 
in output, and in turn the industrial sector can grow and develop, it can grow and 
develop continuously on its own strength. From the social aspect, for example, 
the achievement of a situation in which the community system reflects a fair and 
equitable distribution of opinions, and is able to transform all marginalized 
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members of society into a state of post-subsistence economic system. The 
formulation mentioned here is just an example of what is called subjective and 
tries to capture the nuances of development in general towards specific goals. In 
a general pattern formulation, it is clear how open-ended the development goals 
or objectives are. 

In this context, it is normal for each of a country's development operational 
strategies to differ from the other according to the scale of priority. However, in 
general, experts believe that the main key to development is achieving a good 
level of economic growth, so attention is directed to how to increase the output 
from available resources, both natural resources and human resources. Therefore, 
the core of the problem revolves around mastery in science and technology. 
Concerning this description, the link between technological rulers on the one 
hand and improving the well-being of life on the other, to achieve potential 
community building, especially a nation classified as building, is a challenge that 
needs to be settled in the core framework of future community development 
strategies. Therefore, the main strategy is how the education aspect as a barometer 
of human resource development can be adapted to industrial services, since 
accelerating economic development can be integrated without having to give up 
the social and moral ethics (Yahya, 2011). 

 
Comparative Education 
Comparative Education is a field of study that deals with the comparison of 

existing educational theory and practice in different countries with the aim of 
broadening and deepening the understanding of educational problems beyond the 
borders of one's home country. 

According to the WHEOS (1951) Comparative Education is the relatively new 
branch of educational science that seeks to examine the historical evolution of 
educational theories and practices and the political, social, cultural and economic 
development of the countries, thereby increasing the understanding of this 
general development of education in all countries. 

Mallison (1957) defines it as a systematic study of culture and the school 
system, which is designed in such a way as to reveal not only the similarities and 
differences, but also the causal factors and the various variations taken in an effort 
to overcome the general problems faced by education. 

Based on these descriptions, it can be concluded that the comparative science 
of education directs its study objectives to the current problems of educational 
theory and practice by taking into account various background factors such as 
political factors. Socio-cultural economy and so on, including the education 
history of the community concerned. History does have an important meaning 
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political factors. Socio-cultural economy and so on, including the education 
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because it contains the theory and practice of education from time to time. 
Therefore, comparative studies have a very complex meaning, as they must cover 
various aspects and backgrounds that influence the development of a nation. 
Whereas, in the development of a nation, there are aspirations and ideals that 
encourage the development of that nation over a relatively long period of time. 
The concepts of education are essentially closely related to the aspirations and 
ideals that foster the development of the nation in question over a relatively long 
period of time. The concepts of education are closely related to the aspirations 
and ideals of the nation living that day. It is these aspirations and ideals that give 
the style and shape of the culture and civilization of the nation concerned. 

Recognizing that the scope of comparative education is very broad and 
complex, the limitation of its understanding should also be extensive; namely, 
Comparative Education is the study of education and training systems and 
problems in different countries. In addition, by examining each system and 
problems in detail, it is ensured that the main factors causing the problem can be 
determined precisely. It can also be interpreted as an examination of the education 
and training system in other countries and the factors affecting it. Comparative 
education is also defined as the study of theories and practices of education and 
training followed by comparing one country with another in order to know the 
similarities and differences and the background influencing them. Up to this 
point, it can be understood that the main purpose of comparative education is to 
examine the systems and causes that cause problems in education and training, 
and the reasons that can lead to similarities and differences between education 
systems in various countries (Anderson, 2008; Zajda and Val, 2021;Lewis, 2022). 

 
Objectives and Benefits of Comparative Education 
When conducting a comparative educational study, there are certain meanings 

that are expected to benefit the public good. The world of science in general. In 
the Educational Research Encyclopedia, some of the aims and uses in 
comparative education research include (1) securing information that will be 
useful in developing the ideal educational content, method and organization 
across the world's various education systems, (2) serving as a theoretical and 
practical aid in understanding one's own education system, (3) the challenge of 
uncritical provincialism, (4) expansion of cultural horizons, (5) developing 
humanitarian ideals and practices, (6) reduction of international tensions (Yahya, 
2011). 

Comparative education, as a discipline, has an important position, especially 
for people who are in the world of education, apart from these benefits. There are 
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several aspects of benefits that can be derived from comparative educational 
studies: 

 
1. Scientific academic benefits 
It means that comparative studies of education as one of the disciplines have 

the same completeness as in science in general. It's like having a clear work 
object, having its own field of view along with certain methods. In addition, 
comparative education studies are also beneficial in examining various 
educational theories. It can broaden insight into the ins and outs of education. 
Along with the background that impresses him. Understand the relationship 
between education and society and the causes and effects of the relationship 
between the two. Therefore, education as a dynamic life process is very 
interesting to study and study academically and scientifically. 

 
2. Cultural benefits 
Education is an important tool for the process of human civilization from one 

generation to the next. Man is only one step higher than animals without being 
educated throughout his life. It may not be able to recognize or produce reliable 
cultural products. Comparative education studies are of the opinion that 
education, in addition to having cultural potential, has the power to shape and 
change the style and content of the targeted development direction of life. 

 
3. Humanistic benefits  
His main focus is on the comparative study of their experience. People are 

thus placed at the center of society's perspective on what kind of education system 
is desired in order to develop and advance their society. 

 
4. Intellectual satisfaction 
Comparative education research is not only reading the facts of education in a 

society, but also reaching a logical-rational analysis of the facts with statistical 
analysis methods. Thanks to this approach, it is possible for a researcher to find 
a relationship between the facts seen and the cultural factors behind the 
emergence of the phenomena that characterize the education system studied. A 
sense of belonging will arise if the perpetrators of the research have succeeded in 
uncovering the secret behind the facts. 

 
5. Achieved operational benefits 
Comparative education studies aim to examine education problems in other 

countries to be used as information material to help solve education problems in 
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5. Achieved operational benefits 
Comparative education studies aim to examine education problems in other 

countries to be used as information material to help solve education problems in 

their own country. Comparative education in terms of problem solving is 
objective in interpreting facts. Thus, the analysis product has a high value for the 
expected operationalization of the education system. Another benefit that can be 
obtained through comparative education studies is to provide understanding and 
help in solving the educational problems faced by the individual, based on 
examples of solutions to the same problem in other countries. Education through 
comparative studies can make it easier for those trying to understand a nation's 
model of life, which can facilitate its harmonious relationship with that nation 
(Trethewey, 2014)  

Therefore, through a comparative educational study, efforts can be made to 
promote world peace, at least to reduce international tensions, since its principle 
is to exchange visits between countries or to organize meetings in different 
countries. Thus, it will be able to create a deep mutual understanding and peaceful 
coexistence. 

 
The Scope of Comparative Education 
To find out how large the area is the target of a comparative educational study, 

it will be clearer by stating the following considerations; 
According to J. P. Sarumpaet (1966), reviewing some of the most important 

parts of each country's education system is done in different ways. First, a brief 
history of education is examined to understand an existing system; then there is 
the management of education, especially with regard to administrative practice 
and problems of administration and organization. For example, France should 
adopt a centralized system, while the United Kingdom and the United States 
should adopt a decentralized education management system. 

Brickman (1973) suggests that educational comparison includes (a) 
explaining the education system in other countries by explaining the education 
problems, (b) analysing the background influencing various views on current 
issues, both general and controversial, (c) comparison about the similarities and 
differences between ‘a’ and ‘b’, (d) before and after solving the problem, 
comparing and evaluating the main causes, both possible and controversial. 

According to Nicholas Hans (1955), in his book ‘Comparative Education’, he 
argues that the national character of a nation is the product of the interaction of 
the conditions of various forms, races, linguistic adaptations, religious 
movements and schools, general situation and general geographical history. For 
this reason, education is seen as a social enterprise that ensures the continuity 
mentioned above. Thus, it can be said that the scope of the comparative study of 
education includes various social factors and conditions, active conditions such 
as both passive natural conditions and spiritual factors, as well as ideas such as 
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Humanism, Socialism, and Democracy. These factors can stimulate both 
simultaneously and independently the education that can be found theoretically 
and practically in some countries. 

Kandel (1970) argues that a comparative educational study is considered 
inadequate by simply describing the anatomy of education, including (a) training 
mechanisms and techniques. (b) management. (c) curriculum. (d) school 
organization (e) school program, and (f) teaching methods, which would be more 
valuable if they were accompanied by an analysis of the background factors that 
make sense and enliven a nation's education. 

It is argued that the comparative study has a broad scope, thus encompassing 
some important aspects, including (a) all information about education and 
training systems in different societies, (b) various theories or educational 
information, such as educational philosophy, educational curriculum, educational 
administration and budget, educational methodology, problems with teacher 
supply and their guidance, and applicable regulations, (c) educational history of 
a country, because history can explain today's educational problems, (d) the 
background culture of a society or nation, which influences the emergence of 
different education systems from one country to another. By examining the 
cultural factors of each society or nation, the perpetrators of the study will find 
the key issues that underlie the current education system. From these 
explanations, it can be understood that comparative education is not only to 
examine the education and training system that exists in a country, but also to 
discuss the ideas, concepts and educational theories that it has developed as the 
basis of a society’s education system. Comparative educational science is not 
sufficient to focus its studies only on the comparison of educational theories 
existing in a society. Likewise, comparative education is not simply observing 
the history of education in a country or several countries in order to know the 
main points of the problem. However, all of the above mentioned are nothing but 
part or elements of comparative education, so the scope of comparative education 
studies is very complex, so it must cover various areas of background factors 
influencing the development of a nation in a country. Hence, the comparative 
educational science that now exists, paying attention to the various background 
factors that influence it, including historical, social, cultural, economic, political 
factors and philosophy of life. 

 
Application of the Method in Comparative Education Studies 
Comparative education recognizes the study of time and space dimensions. If 

the time in question includes the present, the methodology that can be used is 
descriptive, empirical, or ex post facto. If the time in question has passed, the 
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Application of the Method in Comparative Education Studies 
Comparative education recognizes the study of time and space dimensions. If 

the time in question includes the present, the methodology that can be used is 
descriptive, empirical, or ex post facto. If the time in question has passed, the 

methodology used is historical. Thanks to the historical method, studies can be 
developed by comparing educational events in the past. While the spatial 
approach is primarily aimed at studying adult education or current events, the 
methodology used is historical and philosophical (Phillips and Schweisfurth 
2014; Manzon, 2018; Silova, 2019; Flessa, Bramwell and Mindreau,2021). 

Some of the types of methods include Descriptive Method and Historical 
Method 

Descriptive method attempts to describe an event that is currently occurring. 
In other words, descriptive research directs attention more towards real problems, 
as at the time of the research. Therefore, descriptive research method in education 
mostly functions to solve the practical problems of education. Its application in 
comparative education studies is to compare educational events based on existing 
facts. The use of this descriptive method is not only limited to regularly collecting 
facts or information, but researchers must also try to make predictions and 
determine the relationship between one variable and another. It would be even 
more perfect if the researcher could directly face and experience concrete 
educational situations and conditions in a country. Apart from this, written 
material sources are also indispensable to expand the wealth of knowledge 
needed. For example, the researcher wants to find similarities and differences 
about the phenomenon of the education crisis in the countries studied, based on 
the observations of experts in various countries, including (a) population 
explosion, which continues to increase each year, resulting in an increasing 
number of school-age children who cannot be placed in educational institutions, 
(b) the problem is that the products of educational institutions are not suitable for 
the objective needs of social development, (c) the administrative system is less 
efficient and is directly related to the technical staff of education still in the field 
of management, (d) inadequate educational facilities and infrastructure that 
hinders the smooth teaching and learning process in the relevant educational 
institution, (e) low cost of education, so that education personnel, including 
teachers, are less calm while performing their duties, as they need to seek 
additional income outside of non-educational duties, (f) the purpose of education 
is often not clearly formulated or often changes due to changes in political 
policies in the respective country. This can occur in both formal and non-formal 
education settings. 

The Historical Method is an attempt to study and research facts and draw 
conclusions about past events. In this study, researchers need to be able to find, 
evaluate and interpret facts obtained with an objective mathematical system in 
order to understand the past. Findings of the past can be used as material for the 
present and predict future events. In the field of education, in addition to being 
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used in historical research, history and antiquity research, it is also used in history 
and archaeology research, and is also used to examine the development of 
education. The evaluation curriculum at times serves as a tool for assessing the 
current situation and even as material for the future. 

There are two sources, primary sources and secondary sources, that can be 
used in historical research. The primary sources include documents, direct 
remains of events, and eyewitness records such as meeting notes, records of 
events, artwork, eyewitnesses, and others. The secondary sources are second-
hand sources such as books, articles, research results, and encyclopaedias. In 
addition to determining the type of source, historical methodology also tries to 
determine the quality of sources by applying two types of examination techniques 
called external criticism and internal criticism. External criticism includes 
criticism that questions the authenticity and fairness of data or information 
sources, taking into account the presence or absence of authors and publishers. 
Internal criticism questions who is the author or compiler of written sources 
(Yahya, 2011). 
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1. Introduction 
With the rapid progress of technology, the way of teaching and learning 

English has been changing dramatically. The focus has shifted from traditional 
teaching tools to modern teaching techniques, such as implementing multimedia 
and audiovisual materials into the lesson. It is widely accepted that this method 
of instruction has considerable potential for improving the way students are 
incorporated into a classroom setting. Learners have to be exposed to a variety of 
different means of demonstrations, such as visual, verbal, and auditory ones, 
together. As a result, one of the most widely used teaching tools has become video 
materials such as movies, TV series, and short clips, which combine these 
demonstrations in their body. 

 
2. Constructivist Perspectives on Video Use 
Nowadays, there have been profound changes in education and teaching 

materials due to developments in science and technology. Many classrooms are 
replacing their traditional structures with more constructivist ones, which give a 
more relevant and independent role to the learner (Cobern, 1993). As learners 
find a chance to have a significant role in their own learning, they develop 
satisfaction of doing something by themselves which helps them take more part 
in the learning process.  

The constructivist teaching theory effectively uses students' prior knowledge 
and cognitive structures based on their experiences (Mayer et al., 1999). To 
activate learners' imagination and prior knowledge, the changing trend in 
constructivism requires implementing more visual aids into the lesson plans to 
foster learners' curiosity and help them create their own learning atmosphere. 
Using videos in addition to animations, pictures and graphics activate learners' 
prior experiences. As stated by Moreno and Mayer (2000), incorporating visuals, 
animations, photographs, and graphics into interactive digital learning resources 
supports learning through experiences that align with the learner's visual and 
verbal receptacle systems. This means that learners use videos that activate their 
background understandings and help them make inferences and construct 
knowledge. Carey (1985) summarizes it by saying that students do not passively 
absorb information when they employ video materials for learning; instead, they 
experience meaningful learning, which involves actively creating and modifying 
knowledge structures.  

 
3. Using Videos as Authentic Materials 
Authentic materials are usually assumed as newspapers or articles. However, 

the term can also refer to content that is written in the target language but is not 
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intended to be explicitly educational, such as music, websites, radio and TV 
broadcasts, movies, leaflets, flyers, and posters. According to Gower, Phillips, 
and Walters (1995), anything an English-speaking person might hear, read, or use 
can be considered authentic, including theater programs, newspapers, magazines, 
poems, songs, brochures, menus, and news broadcasts and movies. Although 
some authentic resources are more challenging to grasp than others, they are not 
leveled since they are not created for EFL students. 

By using authentic materials, learners are able to encounter words and 
constructions that they would probably never see in traditional EFL materials. 
These authentic materials are appropriate for learners and are effective in 
language learning and production. It is a fact that these resources also increase 
learners' motivation and better meet their needs. According to Gower, Phillips, 
and Walters (1995), the aim of language learning is to understand and use the 
target language in real life; thus, using authentic resources will teach learners 
what they need to know to communicate effectively.  

Using authentic materials is also suitable for cultural recognition and learning. 
These authentic visual materials give information about the country's culture 
where the target language is spoken. According to Grant and Starks (2001), 
language teachers should seriously consider using carefully screened 
conversational data from video materials such as television programs to help their 
students learn various aspects of the target language and culture. Moreover, as it 
is pointed out by Grant and Starks (ibid.), video samples would help students' 
transition from simplified language to real-life language and provide a welcome 
alternative to textbook data. In addition, as stated by Ekinci and Ekinci (2017), 
authentic materials such as videos can also be used as an alternative to textbooks 
as they provide information about social and cultural contexts and give structural 
knowledge of the target language.  

In summary, using videos as authentic materials has countless benefits for 
learners. The employment of video samples in the classroom helps students 
comment on the given material, enhances their comprehension, and provides 
paralinguistic and social features of the target language.  

 
4. Using Videos in EFL Classes 
With the rapid development of technology, audiovisual resources have 

increased as a means of entertainment and education. In parallel with this 
development, educationalists have recognized video materials' immense position 
and constructive power to help language learners achieve their goals and use them 
before, during and after classes.  
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With the easy accessibility of technology and multimedia materials, videos 
have begun to be used as language teaching and development tools. Berk (2009) 
articulates various outcomes of using videos in the classroom. According to him, 
videos can engage students, direct their attention, help them concentrate, increase 
interest in class, foster a sense of anticipation, energize or calm them for learning 
exercises, tap into their imaginations, change how they feel about the subject 
matter and learning, and help them connect with other students and the teacher. 
In addition, these videos can help students retain more information, encourage 
creativity, increase the flow of ideas, promote deeper learning, allow for freedom 
of expression, facilitate collaboration, inspire and motivate students, make 
learning enjoyable, set the right mood or tone, ease tension on difficult subjects, 
and produce memorable visual images. The interactive and facilitative features 
of videos can improve the students' English proficiency and provide a suitable 
environment for language learning.  

Using videos does not just present linguistic features alone. It also addresses 
the paralinguistic dimension of language learning. The use of non-linguistic 
elements like gestures and facial expressions in the videos may help students 
better understand the discussions (Chapple & Curtis, 2000). Besides, the 
language spoken in the video materials is authentic and presented in the 
appropriate cultural context. Because of this, these resources may be invaluable 
tools for promoting more proper language use and avoiding cultural 
misunderstandings (Herron et al., 2002). In brief, it is possible to use video 
content as a teaching aid to obtain different linguistic, cultural, and 
communicative goals. 

 
5. Disadvantages of Video Use in EFL Classes 
Despite various benefits of using videos to teach and improve language 

components, there have been some counter-ideas about their utilization in 
education. To start with, the paralinguistic features that video samples offer may 
sometimes be confusing for learners because of many reasons. For instance, 
Strange and Strange (1991) express that as authentic video segments are prepared 
for the natives, the paralinguistic features such as body language, gestures or 
mimics may sometimes be unclear and unsupportive for non-native speakers. It 
is possible because most of the videos in the market are not prepared just for 
educational purposes. It is not easy to employ them without any adaptation. The 
cultural elements and personal relationships may seem complicated, and the 
learners may feel alienated if the instructors do not choose the videos carefully. 
It is essential that there are many video types and titles which are not suitable to 
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be used in the classroom. The scenes with hot topics such as sex, violence, or 
profanity are problematic (Gareis, 1997). 

In addition, video materials entertain, fascinate and motivate language 
learners. Nonetheless, this entertainment and enjoyment may sometimes cause 
the learner to overpower the message; in other words, if the enjoyment is 
exaggerated, the viewers may remember only the humor but fail to learn the 
message or the subject matter in the material (Koumi, 2006). At this point, the 
teacher has the responsibility and duty to motivate learners by capturing their 
attention and convincing them about using videos to improve their language 
proficiencies instead of just watching for entertainment.  

Video implementation in the language classroom may also be challenging for 
the teacher. First of all, it really increases the teacher's workload when it comes 
to selecting videos, previews and preparing the relevant activities to be used in 
the classroom. All of these preparation phases potentially take a tremendous 
amount of extra time. Ekinci (2021) states that one of the chief disadvantages of 
using videos for educational purposes is that it requires special preparation, which 
can be time-consuming for the teacher. The reason is that the teacher needs to 
watch the videos beforehand and adapt and edit them to make them suitable for 
the learners and learning context. Also, Braddock (1996) claims that another 
challenge for teachers is that there are no specific methodologies taught in teacher 
training programs for using video technology in schools. It means that the 
teachers need to develop their own strategies and transfer them to the teaching 
environment. 

 
6. Conclusion 
The study demonstrated that the use of video content provides numerous 

benefits for language learners who want to learn English and improve their 
language proficiencies. Language learning activities should not be limited solely 
to classroom activities, and traditional materials such as videos and other 
audiovisual materials might be used as alternative resources for language 
education. Although the use of video materials may offer a remarkable experience 
to EFL students with respect to language learning and improvement, these 
materials should be carefully screened by the language teachers as they may 
include offensive and unsuitable content for the students.   
  



65 

be used in the classroom. The scenes with hot topics such as sex, violence, or 
profanity are problematic (Gareis, 1997). 

In addition, video materials entertain, fascinate and motivate language 
learners. Nonetheless, this entertainment and enjoyment may sometimes cause 
the learner to overpower the message; in other words, if the enjoyment is 
exaggerated, the viewers may remember only the humor but fail to learn the 
message or the subject matter in the material (Koumi, 2006). At this point, the 
teacher has the responsibility and duty to motivate learners by capturing their 
attention and convincing them about using videos to improve their language 
proficiencies instead of just watching for entertainment.  

Video implementation in the language classroom may also be challenging for 
the teacher. First of all, it really increases the teacher's workload when it comes 
to selecting videos, previews and preparing the relevant activities to be used in 
the classroom. All of these preparation phases potentially take a tremendous 
amount of extra time. Ekinci (2021) states that one of the chief disadvantages of 
using videos for educational purposes is that it requires special preparation, which 
can be time-consuming for the teacher. The reason is that the teacher needs to 
watch the videos beforehand and adapt and edit them to make them suitable for 
the learners and learning context. Also, Braddock (1996) claims that another 
challenge for teachers is that there are no specific methodologies taught in teacher 
training programs for using video technology in schools. It means that the 
teachers need to develop their own strategies and transfer them to the teaching 
environment. 

 
6. Conclusion 
The study demonstrated that the use of video content provides numerous 

benefits for language learners who want to learn English and improve their 
language proficiencies. Language learning activities should not be limited solely 
to classroom activities, and traditional materials such as videos and other 
audiovisual materials might be used as alternative resources for language 
education. Although the use of video materials may offer a remarkable experience 
to EFL students with respect to language learning and improvement, these 
materials should be carefully screened by the language teachers as they may 
include offensive and unsuitable content for the students.   
  

 

References 
1. Berk, R. A. (2009). Multimedia teaching with video clips: TV, movies, 

YouTube, and mtvU in the college classroom. International Journal of 
Technology in Teaching &  Learning, 5(1). 

2. Braddock, B. (1996). Using films in the English class. Hemel Hempstead: 
Phoenix ELT. 

3. Carey, S. (1985). Conceptual change in childhood (Vol. 460). Cambridge, MA: 
MIT press. 

4. Chapple, L., & Curtis, A. (2000). Content-based instruction in Hong Kong: 
Student responses  to film. System, 28(3), 419-433. 

5. Cobern, W. W. (1993). Constructivism. Journal of Educational and 
Psychological Consultation, 4(1), 105-112. 

6. Ekinci, E., & Ekinci, M. (2017). Perceptions of EFL Learners about Using 
Mobile Applications for English Language Learning: A Case Study. 
International Journal of Language  Academy, 5(5), 175-193. 

7. Ekinci, M. (2021). The effects of using TV series on listening achievement level 
of EFL students. International Journal of Language Academy, 9(3), 365-378. 

8. Gareis, E. (1997). Literature and film adaptations: Dealing with hot topics in the 
ESL and  literacy classroom. Journal of Adolescent & Adult Literacy, 41(3), 
220-222. 

9. Gower, R., Phillips, D., & Walters, S. 1995. Teaching Practice Handbook (New 
Edition).  Oxford: Mac Millan Heinemann. 

10. Grant, L., & Starks, D. (2001). Screening appropriate teaching materials 
Closings from textbooks and television soap operas. IRAL-International Review 
of Applied Linguistics in Language Teaching, 39(1), 39-50. 

11. Herron, C., Dubreil, B., Corrie, C., & Cole, S. P. (2002). A Classroom 
Investigation: Can Video Improve Intermediate‐Level French Language 
Students’ Ability to Learn about a Foreign Culture? The Modern Language 
Journal, 86(1), 36-53. 

12. Koumi, J. (2006). Designing Video and Multimedia for Open and Flexible 
Learning. New York: Routledge. 

13. Mayer, R. E., Moreno, R., Boire, M., & Vagge, S. (1999). Maximizing 
constructivist learning from multimedia communications by minimizing 
cognitive load. Journal of educational psychology, 91(4), 638-643. 

14. Moreno, R., & Mayer, R. E. (2000). A coherence effect in multimedia learning: 
The case for minimizing irrelevant sounds in the design of multimedia 
instructional messages. Journal of Educational psychology, 92(1), 117-125. 

15. Strange. J. & Strange, D. (1991). Survey: Video Materials. ELT Journal, 45, 
335-359. 





67

Chapter 6

Power and Ideology in 
Elt Reading TEXTBOOKS1 

SERDA GÜZEL2 
  

1 This study is based on PHD thesis called “The Representation of Western Ideology and Sociopolitical Con-
texts in ELT Reading Textbooks” (İstanbul Aydın Üniversitesi,2019)

2 Dr. Öğr. Üyesi, Fen Edebiyat Fakültesi, İstanbul Arel Üniversitesi, Mütercim ve Tercümanlık Bölümü





69

1.Introduction 
The study and research about the language and power in organization, social 

and politic aspects is popular. However, the study and research about the 
relationship between language, power and ideology in education is rare. In this 
sense, this study can contribute to understanding of ideological motivations and 
the hidden ideologies of the selected ELT reading textbooks. This study can 
provide critical language awareness (Fairclough,1989) to the language planners 
and textbook writers. Textbooks do not have value free and unbiased information 
and language is not neutral (Fairclough,1989). In this sense, it is significant to 
examine selected ELT reading textbooks through CDA. The thesis tries to explore 
the hidden ideology in selected ELT reading textbooks. In this sense, ELT 
industry will be questioned in this thesis. Fairclough’s three dimensional 
framework (Fairclough,1989) and Hallidayan approach (1994) will be used in 
order to reveal particular discourse and hidden ideologies. Awareness of these 
ideologies can have significant impact for language instructions and instructional 
decisions (Fairclough,1998). Because language reflects, shapes, and establishes 
cultural and educational reality and language is not ideologically neutral, power 
and inequaliy are embedded in ELT reading textbooks. In this regard, the thesis 
tries to indicate how the ideological and political considerations and hidden 
western socio political agenda and patterns are employed through textual 
properties of ELT reading textbooks. Importantly, Fairclough’s three 
dimensional framework is used in order to reveal explicit and implicit western 
agenda in selected ELT reading textbooks. Therefore, the study focuses on how 
textual properties of ELT reading textbooks transmit the political considerations, 
authority and ideologies in written texts. In this regard, the study tries to discover 
authoritative role of ELT reading textbooks. These issues will be questioned in 
this thesis because there is a connection between language, power and ideology 
so there is a political and ideological investiments in text and talk 
(Fairclough,1992:78). As a final remark, this study’s research topic can be seen 
as a significant because norms, preferences, and ideologies of western countries 
take place in ELT textbooks and generally they are hidden and implicit in the 
textbooks. These textbooks are produced for people in other parts of the world 
and their beliefs, preferences, norms and ideological interpretation are different 
from native speakers of English. This study tries to connect social practice and 
linguistic practice this means that the study focuses on micro (linguistic features) 
and macro analysis (power, ideology) of discourse in selected ELT reading 
textbooks (Fairclough,1989). Furthermore, this work tries to discover covert 
ideology which is hidden in ELT reading textbooks. 
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2.Literature Review 
Critical Discourse Analysis reveals dominance, oppression, control, power, 

discrimination. The ideology is coded in discourse (Fairclough,2001:1-3). CDA 
examines written, spoken and visual discourses in order to reveal ideology and 
power in discourse (Fairclough,2001). Regarding this, CDA focuses on larger 
units of texts or discourse so it does not focus on isolated words and sentences 
(van Dijk,1998:12). The inflence of ideology and power on language use is the 
main issue for CDA (Fairclough,2001). In addition, CDA analyzes underlying 
ideologies, conventions, assumptions and presuppositions in discourse 
(Fowler,1991:67). In daily dialogues and conversations human beings cannot be 
separeted from language because language is used as a tool of communication. In 
communication there is an interaction between speakers and hearers. In this 
interaction, there can be unequal power relationship between speakers and 
hearers. This issue can be observed from how somebody dominates in  a 
conversation or someone can control the other’s talk. Unequality in language use 
is examined by CDA. CDA is a discourse analytical research it studies the way 
of social power abuse, dominance, and inequaliy that are coded, reproduced and 
resisted by text and talk in social and political context. (van Dijk,1998:9). CDA 
examines the written, spoken and visual texts and it explores the discursive 
sources of power dominance, inequality and bias (Fairclough,1989:31). The term 
of “critical” refers to implicit and explicit relation and association between 
language, power and ideology (van Dijk,1998:20-21). As mentioned before, 
CDA tries to reveal discursive sources of power dominance, inequality and bias 
and it also examines written spoken and visual texts, it analyzes how the 
discursive sources are maintaned and reproduced within particular social, 
political and historical contexts (Van Dijk,1998). In the same perspective, CDA 
is a discourse analysis and it explores discursive practices, events and texts, social 
and cultural structures, relations and processes. It discovers how these practices, 
events and text are ideologically established by relations of power and struggles. 
In addition, CDA explores power and hegonony in the texts. (Fairclough,1989: 
135). CDA is an approach and it has political aim. It tries to reveal hidden 
meanings which are encoded in language. CDA focuses on disadvantaged groups 
for example ethnic minorities (Fairclough,1989). CDA is a discourse analytical 
research and CDA tries to analyze social inequality in social and political context. 
Thus, this thesis focuses on sociocultural and sociopolitical contexts in ELT 
reading textbooks. In this regard, Fairclough’s three dimensions of discourse, 
description, interpretation and explanation stage of discourse will be used by the 
study. CDA can be a suitable method in order to reveal manipulative language of 
reading texts in ELT reading textbooks. CDA focuses on how social identities, 
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meanings which are encoded in language. CDA focuses on disadvantaged groups 
for example ethnic minorities (Fairclough,1989). CDA is a discourse analytical 
research and CDA tries to analyze social inequality in social and political context. 
Thus, this thesis focuses on sociocultural and sociopolitical contexts in ELT 
reading textbooks. In this regard, Fairclough’s three dimensions of discourse, 
description, interpretation and explanation stage of discourse will be used by the 
study. CDA can be a suitable method in order to reveal manipulative language of 
reading texts in ELT reading textbooks. CDA focuses on how social identities, 

relations and power relations are established in written and spoken texts. CDA 
tries to reveal relationship between discourses and social reality and inequalities 
of power which construct and shape our world (van Dijk,1998). In this sense, the 
study tries to reveal social, and ideological values in selected ELT reading 
textbooks. Notion of power, dominance, hegemony, ideology, class, gender, race 
discrimination interests, reproduction, institutions social structure, and social 
order are typical discourse analytical notions in CDA. CDA focuses on written 
and spoken texts and it tries to investigate discursive source of power, dominance, 
inequality and bias. In this sense, it analyzes how these discursive practices are 
shaped constructed in social, political, 17 and historical contexts (van 
Dijk,1998:31-32). In this perspective, CDA tries to link between discouse 
practices, social practices, and social structures. According to CDA, events and 
texts are ideologically constructed by relations of power (Fairclough,1993). In 
this sense, CDA tries to show how ideology and ideological processes are shaped 
in linguistic characteristics and processes. CDA’s analytical tool based on 
Halliday’s Systemic Functional Grammar. According to Halliday, language is 
seen as a social act and there is a close connection between linguistic structure 
and social structure (Halliday and Mathiessen,2004). Therefore, language is a 
social act (Fowler,1991:76). The writers or speakers make vocabulary and 
grammar choice, and these preferences are based on consciously or 
unconsciously selection and they are principled and systematic (Fowler,1991:70). 
In this regard these choices are ideologically based, so language is a social act 
and it has ideological motivation (Fowler, 1991:19). 

 
3.Research Questions 
Do selected ELT reading textbooks represent neutralness in terms of ideology 

and power? • How Western ideology and power represented in selected ELT 
reading textbooks? • How selected ELT reading textbooks textually portray 
Althusser’s notion of ISAs and RSAs? • How selected ELT reading textbooks 
textually portray Gramscian notion of hegemony? • How selected ELT reading 
textbooks textually portray Marxist notion of false consciousness? • Which 
linguistic structures and strategies are used by the authors in order to construct 
Western and US centrism power and supremacist ideology through discourse? 

 
4.Presentation of the Textbook Name of the Textbook:  
Password 5 Date of publication: 2017 Author (s): Lynn Bonesteel Publishing 

House: Pearson Type of the textbook: Internationally designed material meant for 
teaching new words, improve readers’ reading skills, explore vocabulary by 
means of a wide range of topics (Password, 2017:xi).  
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5. Unit 1  
Artistic Innovations  
 
5.1 Chapter 3  
The History of Rap  
 
5.2 Textual Structure  
 Based on CDA, the primary tense in this passage is present simple tense and 

as it is mentioned before, it indicates facts, true situations and events. The title of 
the reading passage is also significant “The History of Rap” so while presenting 
the history of rap the author uses simple present tense. It implies that the author’s 
source of knowledge is based on truth and history is shaped by author’s point of 
view (US and Western centrism). The author controls the discourse again the 
author does not use any grammatical devices, which are related to agreement 
between readers and writers such as tag question is not used in the text. The author 
gives information to the readers without asking or eliciting any response. This 
indicates that the author controls the discourse and she /he holds the power and 
authority and the author in the position of giving information and it implies that 
what he/ she says or describes is real even though the text is never neutral ( 
Fairclough,1989). • In the linguistic structure, the sentences are affirmative and 
it indicates that the author is giving information. This kind of discourse carries 
the  particular ideology and this discourse can motivate readers to think in a 
particular way. The usage of simple present tense with affirmative sentences can 
contain hidden messages. This kind of discourse contains authority and power, 
Rap Music is associated with Afro American Culture, and Standard English 
narrates it in educational context. In addition, there is no any vernacular language 
(structure) which is associated with African American people. Thus, this kind of 
discourse can be loaded with social, political, racial practices. In this sample, 
racism, consist of white supremacist and privileged ideologies and negative 
opinions, attitudes and ideologies against blacks (Van Dijk, 1993). The omission 
of vernacular language implies discrimination. By means of omission, the text 
idealizes native speaker’s identity of English and it is racialized in the discourse. 
The rap music is the prominent culture of African American and while presenting 
this culture there is no African American vernacular language and it is narrated 
by American Standard English as the medium of instruction and language of 
textbook content. The omission of African American vernacular language is 
negatively stigmatized by exclusion from the text while narrating African 
American culture. This reproduces ideology and hegemonic practices. It implies 
that the American Standard English and British Standard English are superior to 
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The rap music is the prominent culture of African American and while presenting 
this culture there is no African American vernacular language and it is narrated 
by American Standard English as the medium of instruction and language of 
textbook content. The omission of African American vernacular language is 
negatively stigmatized by exclusion from the text while narrating African 
American culture. This reproduces ideology and hegemonic practices. It implies 
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African Vernacular English. This supports the idea that The American Standard 
English and British Standard English are only legitimate and correct English 
language dialects (Wolfram, 2014). To sum up, this kind of discourse carries 
hegemonic practices. The African American culture rap music is shaped by 
idealized native speaker identity (here is author of the text) and it becomes natural 
and common sense in the text. The extensive usage of simple present tense with 
affirmative sentences is the example of this hegemonic practice. The author’s 
source of knowledge naturalized in the text. This source of knowledge becomes 
commonsense in the discourse. In that case, Gramsci’s notion of hegemony and 
commonsense are achieved in the text. Based on Systemic Functional Linguistics 
(SFL), the author uses the informative or representational function of language 
and by means of this function language, the author conveys facts and information 
such as in line 97 “Rap is a spoken form of musical expression.” The author uses 
the term of “African American instead of black in order to use politically correct 
structure. However, hidden message of the discourse reflects that there is 
distinction and division between people and it is based on skin color. Nonwhites 
linguistically stigmatized in the text. To sum up, this kind of discourse conveys 
certain ideological, hegemonic practices. As mentioned before it idealizes native 
speaker’s identity of English. The author narrates history of Rap music and 
history of rap is narrated with Standard American English. There is no any 
example, phrases or words which are associated with vernacular language. This 
creates social inequality, discrimination and racism and as well as negative 
stereotypes. The superiority and dominance of US and Western centrism ideology 
and power are conveyed by this omission. It can be noted here, the global teaching 
materials in the context of ELT industry reproduce the myth that Standard 
American and British English are legitimate languages. Because teaching 
materials only legitimate and use mainstream Standard or American and British 
English. Based on CDA views of language as an ideological (Fairclough, 1989) 
this text supports this ideas and the particular US and Western centrism ideology 
and power are transmitted by language and discourse.  The author gives 
information about Rap culture. The author conveys the worldviews and 
perspectives of Rap music. He does not cite any references associated with rap 
culture. It means that the author is the only authoritative figure while presenting 
the knowledge. The rap culture knowledge is shaped and constructed by Western 
point of view. This hegemonic practices support the idea of Fairclough (1989) 
knowledge is not neutral. The words, which are related to rap music, are presented 
in the text. For example, a rhythm, a turntable, disco music, verbal. The author 
explains the words’ expressions. These words are used in order to activate 
background knowledge in other words with Fairclough’s argument MR. 



74

(Fairclough, 1989). As mentioned before, an African American lexical choice is 
significant the author uses politically correct lexical item but she/ he explains the 
word’s meaning. Based on Systemic Functional Linguistics theauthor uses the 
heuristic function of language is used to obtain and explore knowledge. When the 
author explains the African American lexical item, he/she uses the word of black. 
As mentioned before, this lexical choice creates discrimination. In addition, it 
reflects white supremacy. In this way, the text serves certain ideology and power 
as related to social power and identity in terms of race.  In line 1, Hip hop is a 
culture with its own language, clothing, styles, music, and ways of thinking and 
it is constantly growing and changing.” The author uses the relational process and 
the verb of to be is used while presenting the information. In terms of relational 
value analysis of the text, the language establish certain ideology. Based on this, 
African people are different from White people. This creates a view of polarized 
world, us/ them world. “Them” is associated discursively with African people. 
Such a hegemonic term reproduces and reinforces discursively the concept of 
inferiority and superiority between the African and White people. The selection 
of syntactic and lexical choice reinforces socio cultural and socio economical gap 
between African and White people. Such discrimination reproduces US and 
Western centrism social and political ideologies. The lexical choice “ways of 
thinking” is significant in the text. In terms of Fairclough’s MR analysis of the 
text (historical context of the text) African people, challenge the coding schema, 
predetermined themes and concepts that are imposed by white supremacy by 
means of rap music.  

 
5.3 Discourse Practice  
The reading passage is about the history of rap music. Rap music’s historical 

perspectives, practices and products are presented in the text. The explicit 
message of the text to encourage the cultural understanding of the rap music and 
African People. In this way, the text is able to increase the tolerance between 
different cultures. The implicit hidden message of the text reinforces Standard 
British and American Culture. As it is mentioned before the rap music is narrated 
by Standard mainstream British and American English there is no example of 
vernacular language in the text. because rap music is based on vernacular 
language. This linguistic and cultural content are omitted in the text. This implies 
that the text does not present historical and sociological dimensions of African 
people. The text does not provide alternative interpretations of the world. There 
is theoretical information about rap culture according to mainstream US point of 
view. The hidden message implies that the rap music’s source of knowledge and 
is shaped and constructed by white dominant class in the text. • The author gives 
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word’s meaning. Based on Systemic Functional Linguistics theauthor uses the 
heuristic function of language is used to obtain and explore knowledge. When the 
author explains the African American lexical item, he/she uses the word of black. 
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culture with its own language, clothing, styles, music, and ways of thinking and 
it is constantly growing and changing.” The author uses the relational process and 
the verb of to be is used while presenting the information. In terms of relational 
value analysis of the text, the language establish certain ideology. Based on this, 
African people are different from White people. This creates a view of polarized 
world, us/ them world. “Them” is associated discursively with African people. 
Such a hegemonic term reproduces and reinforces discursively the concept of 
inferiority and superiority between the African and White people. The selection 
of syntactic and lexical choice reinforces socio cultural and socio economical gap 
between African and White people. Such discrimination reproduces US and 
Western centrism social and political ideologies. The lexical choice “ways of 
thinking” is significant in the text. In terms of Fairclough’s MR analysis of the 
text (historical context of the text) African people, challenge the coding schema, 
predetermined themes and concepts that are imposed by white supremacy by 
means of rap music.  

 
5.3 Discourse Practice  
The reading passage is about the history of rap music. Rap music’s historical 

perspectives, practices and products are presented in the text. The explicit 
message of the text to encourage the cultural understanding of the rap music and 
African People. In this way, the text is able to increase the tolerance between 
different cultures. The implicit hidden message of the text reinforces Standard 
British and American Culture. As it is mentioned before the rap music is narrated 
by Standard mainstream British and American English there is no example of 
vernacular language in the text. because rap music is based on vernacular 
language. This linguistic and cultural content are omitted in the text. This implies 
that the text does not present historical and sociological dimensions of African 
people. The text does not provide alternative interpretations of the world. There 
is theoretical information about rap culture according to mainstream US point of 
view. The hidden message implies that the rap music’s source of knowledge and 
is shaped and constructed by white dominant class in the text. • The author gives 

only one rap music figure. He is male. (In line 4-rap artist Grandmaster Flash. In 
that case, there is no woman rap music figure, in other words woman subject 
position in the text. In this sense, the text has sexist behavior. The text depicts the 
success of male subject positions associated with rap music but female subject 
positions associated with rap music is not linguistically presented in the text. This 
kind of omission creates gender bias in the text. The omission strategy implies 
that African Woman is passive observers and African men as active doers in 
artistic activities. Actually, rap music generally associated with socio political 
rebellion and resistance of African people for social and political inequalities. In 
that sense, the women are omission reflects sexual stigma and this omission 
creates stereotype African men struggle against inequalities and injustices but 
African women are only capable of occupying subordinate positions. To sum up, 
African women are totally excluded and marginalized by the text. This omission 
reflects that they are nameless, voiceless, and faceless and they are no active 
agency in this resistance and fighting against inequality by means of music. • The 
author writes about another group of people cultural and socio political features. 
I use the term socio political because “in line 1” the author uses “rap music is 
ways of thinking of African people.” The linguistic form and process is selected 
according to author’s social reality. The passage reinforces discursively the 
author’s (White and US and Western dominance) knowledge. This dominant 
source of knowledge shapes the readers’ mind according to US and British 
mainstream hegemony. Because the knowledge comes from dominant class. In 
addition, it serves dominant class interests. The author’s social reality is presented 
about rap music in the text and in this way the text’s hidden message promotes 
US and Western centrism author character is described as active and good at self-
expression.  Genre discourse type is article the channel is written. Intertextuality 
The text is about rap music but interestingly there is no direct and indirect quotes, 
which are, represent African people voices. The text indicates that the source of 
knowledge and control of knowledge is US and British mainstream stuff. The 
author (dominant class) is represented as agent with active voice and a third 
person narrator is passively talking the African people and their symbol of culture 
rap music. The text only gives African male subject position but the text does not 
reference his words in the text. He is just simple example of the author. To 
summarize, African men and women voices are not expressed in direct and 
indirect quotes. In this way, the textual portrayals of the influential women and 
men are represented as passive agents, they have no active voices, and a third 
person is just talking about them.  
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5.4 Social Practice   
The male African rap music artist is presented in the text. The female subject 

position associated with rap music is discursively omitted in the text. This creates 
gender bias in the text. Actually, the male African music artist is presented in a 
limited way. The text does not include detailed information about his birth, 
education, racial ad familial background and his efforts and accomplishments are 
not presented as a social activist in fact rap music is associated with socio political 
concept of African people. They resist and fight against white supremacy and 
they want to promote democracy for themselves by means of music. However, 
the author’s social reality does not present these issues. The African social 
identities’ direct and indirect quotes are marginalized in the text. This serves the 
social inequality and gender bias (the only superficial example in the text is 
African male) and the author (dominant class) is portrayed as they have alot of to 
say and to do about the topic. This promotes their intellectual capacities and 
qualities. The author controls the knowledge and the knowledge is shaped by the 
author’s social reality. This linguistic strategies support the Fairclough’s idea 
knowledge is not neutral (Fairclough, 1989). The author gives only example male 
African rap artist. The female African rap artists (social identities) are omitted in 
the text. In this way, only masculine generic “he” is used in the text. This creates 
gender bias and social inequity in the text. This kind of discourse implies that the 
author’s gender equality and social equality awareness of discursive construction 
is not presented in the text. This creates hegemonic practices. White supremacy, 
British, and American mainstream ideology and power are discursively 
transmitted in the text. The title of the reading passage is also significant “History 
of Rap Music”. The author’s omission of direct and indirect quotes of African 
people manipulates the history of African people. To sum up, the history of 
African people in this text rap music is narrated by white supremacy point of 
view. African people have no voice in the text while narrating their history about 
rap music. (Rap music can be associated with their speech freedom, their 
resistance against social inequality). Racial biased and sexism (no female African 
subject position in the text) gender biases are legitimated and reproduced in the 
verbal text. The text reflects sexist and male supremacist and white supremacist 
ideology. As mentioned before, the author’s social reality shapes the discourse 
and History of African people is presented dominant class point of view. There 
is no effective and influential African people subject positions in the text. (Except 
superficial one male African rap artist Grand Master Flash). In addition, there is 
no examples of vernacular language in the text. Based on Fairclough’s MR 
analysis (interpretative procedures, often called background knowledge 
(Fairclough, 1989:142) vernacular language is the significant element for rap 
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the text. In this way, only masculine generic “he” is used in the text. This creates 
gender bias and social inequity in the text. This kind of discourse implies that the 
author’s gender equality and social equality awareness of discursive construction 
is not presented in the text. This creates hegemonic practices. White supremacy, 
British, and American mainstream ideology and power are discursively 
transmitted in the text. The title of the reading passage is also significant “History 
of Rap Music”. The author’s omission of direct and indirect quotes of African 
people manipulates the history of African people. To sum up, the history of 
African people in this text rap music is narrated by white supremacy point of 
view. African people have no voice in the text while narrating their history about 
rap music. (Rap music can be associated with their speech freedom, their 
resistance against social inequality). Racial biased and sexism (no female African 
subject position in the text) gender biases are legitimated and reproduced in the 
verbal text. The text reflects sexist and male supremacist and white supremacist 
ideology. As mentioned before, the author’s social reality shapes the discourse 
and History of African people is presented dominant class point of view. There 
is no effective and influential African people subject positions in the text. (Except 
superficial one male African rap artist Grand Master Flash). In addition, there is 
no examples of vernacular language in the text. Based on Fairclough’s MR 
analysis (interpretative procedures, often called background knowledge 
(Fairclough, 1989:142) vernacular language is the significant element for rap 

music in large-scale vernacular language reflects African people rebellion and 
resistance the white oppression. Based on Althusser and Gramsci’s concept of 
ideologies, standard British and American English is used as a state apparatus and 
hegemonic power for oppression African People. This text represents linguistic 
and racial discrimination and apartheid. The text (the author, white dominant 
class) imposed Standard English Language on Africans and the omission of 
vernacular language (their mother tongue) impose certain white supremacy 102 
ideology. This argumentation supports the Fairclough’s idea that texts are never 
neutral (Fairclough, 1989). The text reflects the prestigious social position and 
significant role of the mainstream standard British and American language. 
Because the text omits the vernacular language. In this way, it conveys particular 
western and US white supremacy ideologies. The omission of the female African 
subject positions creates gender bias in the text. The author does not use any 
African people direct and indirect quotes and only one male rap artist is 
superficially represented in the text. The hidden message of the text suggests that 
Western centrism ideologies control the knowledge in this way they hold the 
power. In line with this, western cultures are presented as in a more positive way 
compared to nonwestern cultures. Advancement, popular cultures and 
commercialism are associated with Western social identities. In this text, the 
author (dominant class) presents nonwestern culture and while presenting the 
nonwestern culture African people are voiceless. The text reinforces the idea that 
there is no gender equality between women and men and there is no social equity 
west and nonwestern world.  The text is produced by Mainstream Standard 
British and American language and the text legitimatizes and uses Standard 
British or American language. In this way, the article act as a source of official 
knowledge. The author’s social reality gains official quality the author gives the 
information without citing and referencing any texts and subject positions that 
are related to African culture and heritage. In this respect, the discourse has strict 
authority white supremacist knowledge and it tries to shape and construct the 
African American history according to West and US centrism point of view. In 
terms of power relations, the text implies that White supremacy is the only source 
of knowledge and authority. • The reading passage focuses on history of rap 
music and in a large-scale African American culture. However, while presenting 
the information the African American social identities and their lives (except only 
superficial example of African male figure) are absent from the text. This article 
shows that art, music, culture from the African American people only have value 
from the perspective of White dominant class and the text does not reflect the art, 
music and culture of African people from their origins. To achieve and establish 
White supremacist US, Western ideology, and hegemonic practices the reading 
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passage ignores their vernacular language and their subject positions (both men 
and women).  The text reflects the US and Western centrism ideology and power 
because the text reinforces the idea that the mainstream Standard American 
English and British English is a lingua franca. The omission of African American 
subject positions and their vernacular language from the text supports the idea of 
Pennycook (1998) English constructs and define others. This creates us/ them 
paradigm. Because this article promotes hegemonic power of English. The 
mainstream Standard American English and British English is a language of 
domination and power and this statement supports the Fairclough’s idea again 
language is never neutral, it is ideological (Fairclough,1989).  

 
6.Presentation of the Textbook TOEFL IBT PREP PLUS 2018-2019  
Presentation of the Textbook Name of the Textbook:  
Toefl IBT PREP PLUS 2018-2019  
Date of Publication: 2017 Publishing House: Kaplan / Printed in the United 

States of America  
 
6.1 Home Schooling  
 
6.2 Textual Practice  
In terms of relational value, the article is written declarative mode. The 

extensive use of simple present in declarative mode establishes discursively 
certainty and authority. In addition, the extensive use of verb to be - a relational 
process in the present simple tense establishes ultimate true and certainty. In this 
way the events in the article is transmitted as authoritative and they are not 
changeable (Johnstone, 2002). In this regard, the author tries to establish certainty 
and the author discursively transmit the information authoritatively. In addition, 
the use of the present simple tense in relational process may establish 
linguistically factual reality, despite the fact that the article is only a product of 
US and Western centrism publication. In addition, the omission of simple past 
tense indicates that the author does not construct background knowledge about 
the topic. This linguistically means that the author tries to capture here and now 
the present moment. This omission may also indicate that the Western centrism 
educational system has already known. In this way, the presupposition is used as 
a linguistic device in order to manipulate the target readership. • The extensive 
use of declarative sentences in simple present tense form of the verb – a relational 
process- and in terms of experiential value, positive sentences discursively 
establish factuality and authority. The extensive use of positive sentences imply 
that the author tries to convey positive message from US and West. The positive 



79

passage ignores their vernacular language and their subject positions (both men 
and women).  The text reflects the US and Western centrism ideology and power 
because the text reinforces the idea that the mainstream Standard American 
English and British English is a lingua franca. The omission of African American 
subject positions and their vernacular language from the text supports the idea of 
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paradigm. Because this article promotes hegemonic power of English. The 
mainstream Standard American English and British English is a language of 
domination and power and this statement supports the Fairclough’s idea again 
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extensive use of simple present in declarative mode establishes discursively 
certainty and authority. In addition, the extensive use of verb to be - a relational 
process in the present simple tense establishes ultimate true and certainty. In this 
way the events in the article is transmitted as authoritative and they are not 
changeable (Johnstone, 2002). In this regard, the author tries to establish certainty 
and the author discursively transmit the information authoritatively. In addition, 
the use of the present simple tense in relational process may establish 
linguistically factual reality, despite the fact that the article is only a product of 
US and Western centrism publication. In addition, the omission of simple past 
tense indicates that the author does not construct background knowledge about 
the topic. This linguistically means that the author tries to capture here and now 
the present moment. This omission may also indicate that the Western centrism 
educational system has already known. In this way, the presupposition is used as 
a linguistic device in order to manipulate the target readership. • The extensive 
use of declarative sentences in simple present tense form of the verb – a relational 
process- and in terms of experiential value, positive sentences discursively 
establish factuality and authority. The extensive use of positive sentences imply 
that the author tries to convey positive message from US and West. The positive 

semantic patterns, euphemistic items, and positive qualities are discursively 
associated with US and West. The extensive use of positive sentences in the 
article reproduces the selfglorification in the term of positive self-representation. 
In this way, the target readership can internalize and normalize US centrism 
constructed social realities in a positive way. • In terms of experiential value, the 
author discursively uses active voice in simple present form of the verbs. This 
discursively points out that the US and West (in this article American parents) 
have active voices, selfexpressive, knowledgeable and they are given agency and 
they are embodied in the article. The extensive use of active sentence discursively 
points out that the American social identities (American parents) are discursively 
represented as role model for the world. It can be noted here, the inclusion of 
American parents’ influential voices indicate that they are active voices and they 
are active voices. The American parents are not 198 textually represented as by a 
third person narrator. In this way, they are not described as passive people who 
are acted upon others. In terms of relational value the epistemic modalities (can, 
may, will) are used in the article. “Can and may” reflect low degrees of modality 
and will reflects high degree of modality. In that case, the lower level degree of 
authority and high-level degree of authority discursively conveyed in order to 
establish coercive power and soft power. This gives sense of hegemony to the 
article. In terms of experiential value, the nominalization is used in order establish 
rhetorical effect. (See line 5). In this way, the author establishes impersonal agent 
in order to reduce the dominant voices of American parents. In this way, the 
author tries to enact neutrality and objectivity in the article.  In terms of 
experiential value, transitivity analysis is significant for CDA. The relational 
process (to be simple present tense form of the verb) is extensively used in the 
article in order to establish authority and certainty. The events in the article are 
represented as factual reality and they are unchangeable in some way. (Johnstone, 
2002). The existential process is not used in the article. This implies that the 
objectivity and neutrality are not established by using existential process. The 
lexical item, know, learn (See line 3) is used as mental process in the article. The 
term of destroy (See line 5) is used as a material process and the term of spend 
(see line 5) is used as a behavioral process. The ideational meaning in the article 
is established through the transitivity.  In terms of Halliday’s SFL, the informative 
or representational function of language is employed in order to transmit facts 
and information. In addition, the article includes personal function of language in 
order to convey American parents’ feelings and beliefs about homeschooling.  
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6.3 Discourse practice   
The topic is about American parents and their beliefs, opinions about 

homeschooling. The condition of public and private schools in America is also 
discursively discussed in the article. The headline of the article 199 contains one 
lexical item. This lexical item can be seen as an ideologically laden lexical item 
in terms of education system (Althusser’s ISAs). In order to establish persuasion 
and rhetoric effect the author uses one lexical item. In terms of Architextuality, 
the article can be classified by title without deep reading. The headline suggests 
that this article must be about educational system. It can be noted here American 
based education system and American parents’ feelings and opinions about 
educational system such as homeschooling is employed in the article. The 
article’s topic explicitly convey US centrism norms, values and social realities. 
In this way, the topic of the article discursively conveys US Centrism ideological 
values and norms through the educational system. In terms of subject positions, 
the article employs US centrism social identities. The US Centrism social 
identities are represented as American parents and American children. The term 
of American is an ideologically laden lexical item and it reproduces American 
nationalism and American patriotism. The author establishes American 
nationality through the use of US centrism social identities. The US centrism 
social identities are represented parents this discursive strategy and lexical item 
“parents” implies American family values, norms and social realities. In this way, 
the term parents can be seen as an ideological item. The lexical item parents 
connotes family values and norms. This connotation in today’s political view 
reflects patriarchal ideologies. The social class of American parents are not 
conveyed explicitly in the article. Nevertheless, the term of “working parents” 
implies that this article contains working class identities. It can be noted here, the 
article’s subject positions reflect American values and norms and US centrism 
ideological expressions are conveyed through the subject positions. The topic 
seems to be universal and it can embrace all the social identities in the world. 
However, the topic only covers American social identities specifically American 
parents and children. The educational system is narrated through nuclear 
American family. The omission of nonwestern countries and nations family 
figures reproduces social inequality in terms of race. ın this way, the native 
speakers’ identities of English are racialized and privileged in the article. This 
means that only (200) American parents and children have right to speak and 
discuss about educational system in other words schooling. This reproduces US 
centrism authority and US centrism academic form of power in the text.  The 
American parents and children act as source of information. As mentioned before 
Halliday’s personal function of language is used in the article. The American 
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homeschooling. The condition of public and private schools in America is also 
discursively discussed in the article. The headline of the article 199 contains one 
lexical item. This lexical item can be seen as an ideologically laden lexical item 
in terms of education system (Althusser’s ISAs). In order to establish persuasion 
and rhetoric effect the author uses one lexical item. In terms of Architextuality, 
the article can be classified by title without deep reading. The headline suggests 
that this article must be about educational system. It can be noted here American 
based education system and American parents’ feelings and opinions about 
educational system such as homeschooling is employed in the article. The 
article’s topic explicitly convey US centrism norms, values and social realities. 
In this way, the topic of the article discursively conveys US Centrism ideological 
values and norms through the educational system. In terms of subject positions, 
the article employs US centrism social identities. The US Centrism social 
identities are represented as American parents and American children. The term 
of American is an ideologically laden lexical item and it reproduces American 
nationalism and American patriotism. The author establishes American 
nationality through the use of US centrism social identities. The US centrism 
social identities are represented parents this discursive strategy and lexical item 
“parents” implies American family values, norms and social realities. In this way, 
the term parents can be seen as an ideological item. The lexical item parents 
connotes family values and norms. This connotation in today’s political view 
reflects patriarchal ideologies. The social class of American parents are not 
conveyed explicitly in the article. Nevertheless, the term of “working parents” 
implies that this article contains working class identities. It can be noted here, the 
article’s subject positions reflect American values and norms and US centrism 
ideological expressions are conveyed through the subject positions. The topic 
seems to be universal and it can embrace all the social identities in the world. 
However, the topic only covers American social identities specifically American 
parents and children. The educational system is narrated through nuclear 
American family. The omission of nonwestern countries and nations family 
figures reproduces social inequality in terms of race. ın this way, the native 
speakers’ identities of English are racialized and privileged in the article. This 
means that only (200) American parents and children have right to speak and 
discuss about educational system in other words schooling. This reproduces US 
centrism authority and US centrism academic form of power in the text.  The 
American parents and children act as source of information. As mentioned before 
Halliday’s personal function of language is used in the article. The American 

parents’ personal feelings and opinions about schooling is employed in the article. 
American parents are not represented as academic titles such as DR, scientists 
and academician. If the titles are used the article has official authority. In this 
way, the article’s discourse has no official qualities. The authority is establish 
through the use of nation. (American nations). This implies that US has powerful 
presence among the inner circle countries in this way the use of “American” 
racialized images of America and native speakers’ identities of English. It can be 
noted here the omission of titles, academic social identities implies that there is 
no need prestigious titles and academic qualities if you are American you are 
superior. The term of American reproduces nationality and self-glorification 
because only American voices are included in the article about schooling. In this 
way, their opinions and personal preferences are taken for granted knowledge, 
they become common sense, and this discursive strategy naturalized the 
exclusion of nonwestern countries and social identities. Actually, the US is not 
the only country talk and discuss about schooling. However, article’s inclusion 
and exclusion discursive strategy racializes American identities. In terms of 
power relations, the article’s only source is American parents and children and 
American based education and schooling system. This reproduces power and 
domination in the article. It can be mentioned that the article is written US 
centrism perspectives, norms and values. The genre discourse type is article. The 
channel is written. Intertextual Context The article does not contain direct and 
indirect reporting in this way the author does not use manifest intertextuality in 
the article. As mentioned before the author 201 uses number game discursive 
strategy in order to establish authority, power and hegemony in the text.  

 
6.4 Social Practice 
As mentioned before, US centrism social identities are the main characters in 

the article. The certain US centrism outlook about schooling is represented as 
ultimate true. The declarative mode and the use of simple present a relational 
process to be and positive sentences establishes US centrism authority and 
academic form of power in the article. In this way, the American parents’ native 
speakers of English identity and personal preferences are legitimated and 
naturalized discursively. Nonwestern nations, countries and social identities and 
institutions are totally excluded from the article. This omission discursive 
strategy implies that only US social identities (in this sample American parents 
and children) and socio political institutions are able to speak and discuss about 
academic world. Their personal preferences and opinions regulate nonwestern 
nations and social identities. • Althusser’s ISAs is discursively used in order to 
establish consensus and active consent – hegemony in the article. The article’s 



82

topic is directly related to ISAs (education) and the term of American parents, the 
lexical item parents connotes family institutions. According to Althusser, family 
is one of the ISA because mind control begins in family. The two significant ISAS 
family institution and education institution are used in order to give sense of 
hegemony to the article. According to Marxist ideology, the article uses base and 
superstructure. The base is (in this article) American parents, they have powerful 
presence and authoritative positions the nationality item American is extensively 
used in the article in order to reproduce American nationalism and patriotism. 
The base determines superstructure. The superstructure (in this article) is 
educational system, schooling. The US centrism educational system and 
schooling is legitimated by using number game. The author gives some numbers 
and percentages (see line 6) in order to naturalize the knowledge. The American 
parents’ personal feelings and preferences are 202 legitimated in the article by 
using number game and this reproduces false consciousness in terms of Marx 
ideology. The target readership act, think and behave according to US centrism 
source of knowledge and preferences. In this case, the knowledge is discursively 
internalized in the article. The knowledge is taken for granted and it reproduces 
authority and hegemony. The active consent is discursively achieved by using 
Althusser (2014) Marx and Gramscian (1971) notions of ideological elements.  In 
terms of topicalization the American parents, children and American based 
homeschooling are foregrounded in the article. In this way, the American values 
and norms are foregrounded in the text. This reproduces American centrism 
supremacy ideology in terms of race because in the article there is no nonwestern 
countries, nations and social identities. The US centrism supremacy and priority 
ideology is topicalized in the article. In terms of politeness strategy and relational 
values, the pronoun usage is important feature for CDA. The pronoun “I” is 
discursively omitted in the text even though the topic is related personal opinions 
and preferences about homeschooling. The article conveys American parents’ 
personal beliefs and opinions but the use of “I” and its variants personal 
involvement is excluded from the text. As mentioned before although the article 
contains American parents individual voices and beliefs about homeschooling the 
omission of I and its variants is employed in the article as a discursive strategy in 
order to establish objectivity and neutrality. The number games (giving numbers 
and percentages are also used in order to establish objectivity and certainty). The 
author also does not use personal pronoun “I” for herself or himself. This gives 
impersonal agency and impersonal authority to the article. The US centrism ISAs 
and power is naturalized and normalized by this impersonal authority. The in-
group pronoun or inclusive “we” is not used in the article. The positive 
selfrepresentation and negative other representation in other words dichotomy 
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between “us and them” is discursively achieved by the ideological term of 
“American”. This ideologically laden lexical item in terms of nationality is used 
instead of inclusive in-group we. The nationality agency is given in order to 
establish “US and THEM” paradigm. The ideologically lexical item “American” 
gives sense of togetherness and solidarity and US Centrism collective spirit to the 
article. This reproduces US centrism national self-glorification and positive self-
representation. The exclusive or out-group pronoun they is used for home 
schoolchildren. The exclusive they is not used here in order to establish “US and 
THEM” paradigm in terms of race, gender. ın this way the exclusive, they may 
not employ sexist, racist ideology. The exclusive “they” might be used in a neutral 
and objective context. However, the exclusive they still marginalizes the home 
school education system and the children who take place in this educational 
system. The exclusive they is used in order to reflect the mainstream education 
model is popular in USA. In order to underline the popularity of mainstream 
educational model the exclusive they is used for the children who are part of 
homeschooling system. The exclusive they in this context reproduces” US and 
THEM” paradigm in term of ISAS mainstream traditional education and 
postmodern education. From this point of view, the article’s topic can be 
associated with emancipation. This polarization indicates the polarizations 
between capitalism and socialism. Because mainstream education employs 
capitalist ideologies and traditional values and home schooling gives more 
freedom and gives more opportunity to children think and behave according to 
their own way. The ideological term of state and private schools also reproduces 
polarization in terms of “US and THEM” paradigm. They are used as ISAs 
because both of them conveys American national traditional values, interests, and 
ideologies and they establish false consciousness. The children act, think and 
behave according to US centrism governmental interests and ideology. The term 
of school in this article conveyer of governmental interests and ideologies. The 
term of private can be seen as an ideologically lexical item in terms of capitalist 
and neoliberal ideologies and outlook. The emancipation and getting rid of 
enslavement mind can be discursively achieved homeschooling. The article’s 
hidden layer of the meaning may imply that ISAs (mainstream education) 
functions in the societies. The article can be read as questioning dominant 
ideologies of US. Nevertheless, this questioning and skeptical thinking about 
ISAs (American based educational systems of norms and values are articulated 
by American parents. The extensive use of American lexical item as an 
ideologically laden word (connotation of nationality) implies that Only US 
centrism social identities and institutions can criticize US norms. In this way, the 
omission of nonwestern nations and people implies that they have no right to 
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speak and criticize US in other words constructed dominant ideologies and 
norms. • In terms of address, the US centrism and Western centrism social 
identities are not nominated through formalization. For example, the author does 
not use the academic or prestigious titles; in addition, the author does not use title 
such as Mr. Mrs. and Miss that can categorize man or woman. The social actors 
in other words subjects are not nominated informally by their names, surnames 
or full family names. They are only functionalized according to their family 
relations parents mother or father. In this way, they are identified according to 
family institution father and mother. They have no proper names and they are not 
individualized they are identified with mother and father. The social identities are 
classified through relational identification this reproduces traditional 
heterosexuality family. The patriarchal and sexist ideology is conveyed by using 
stereotypical role of women as mothers and men as fathers. The traditional family 
values are discursively achieved by using ideologically laden word parent 
reinforce the idea that parents are fond of their children. Children are regulated 
and controlled by family institution. Again, Althusser (2014) ISAs family is used 
in order to establish authority and hegemony. The term of parent also connotes 
the marriage institution. The marriage and family institutions are used in order to 
establish traditional heterosexual family values and authority. In addition, the 
extensive use of children and parents establishes traditional family institution’s 
hegemony. The social identities classified as a social role according to their ages. 
The children and the adult (parents). This semantic pattern connotes the age 
differences and concept of respect for older age. The term of parents, other adults 
and older siblings are used in order to construct family authority and hierarchy in 
terms of age. The family hierarchy is discursively establish by classification in 
terms of age.  Because in traditional family institutions age plays important role 
because age determines respective and higher positions of people in the hierarchy 
patriarchal societies. It can be noted here, the classification of people in terms of 
age reproduces patriarchal ideologies, norms and values. The ideologically laden 
fields geology, biology and history are used in order to establish academic form 
of power and authority. The use of community discourse lexical item gives sense 
of hegemonic power in terms of education. In this way, the discourse has 
educative quality with education community discourse. The term of gangs or 
drugs are used as negative semantic pattern in other words derogatory lexical 
item. This discursive strategy implies that US can be recognized as center of 
drugs and gangs but hidden layer of the meaning of these derogatory terms imply 
that US governmental agencies are able to struggle with gangs and drugs. In this 
way by using derogatory lexical items, the author establishes US centrism 
authority and power. In the last line, the term of major universities and military 
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academies are used discursively as ideologically laden lexical items. The term of 
major reproduces authority and the term of university is related to Althusser’s 
(2014) ISA. This ideologically lexical item are used as ISAs in order to establish 
hegemony and active consent. In this way, soft power is enacted discursively in 
the article. The term of “military” is also ideologically laden lexical item. The 
term of military reproduces coercive and physical power and it is related to 
Althusser’s (2014) RSAs. The term of academies is used intentionally in order to 
reduce coercive and hard power. The term of military shows the US centrism 
coercive dominant power and ideology. This ideologically lexical item connotes 
political and military issues related US. Regarding this, Gramsican (1971) 
political and civil society and Althusser’s (2014) RSAs and ISAs are discursively 
used in order to establish US Centrism hegemony, power and authority. ın 
addition ın terms of relational value the author uses formal academic form of 
English language in this way the author backgrounds causal social relationships. 
Because there is no daily language conservations about schooling. The article 
does not employ positive politeness because the omission of nonwestern features 
violates the concept of solidarity and sense of togetherness. 

 
7. Conclusion 
As stated before, this study focuses on the representation of Western ideology 

and socio political context in reading ELT textbooks. “Password 5 and TOEFL 
IBT prep PLUS 2018-2019” are examined in order to reveal ideological 
constructions and hegemonic practices in the selected written texts. These 
textbooks are preferred because they contain authentic language and they have 
different genres (newspaper, magazine articles, articles, essays, academic 
journals).The written channels are examined in the thesis. Fairclough’s three-
dimensional CDA model (Fairclough, 1989) is used in order to reveal linguistic 
discursive strategies; positive selfrepresentation and negative other 
representation in selected ELT reading textbooks. CDA is used in this thesis 
because CDA model is a discourse analytical research and it analyzes social 
power abuse, dominance and inequality in text and talk in social and political 
context (Fairclough, 1989:184-185). The discursive strategies in terms of 
Fairclough’s relational value euphemistic and dysphemistic items and metaphors, 
in terms of experiential values synonyms and antonyms are examined in order to 
reveal how Western ideology and its socio political context are constructed and 
presented in selected ELT reading textbooks.  

In sentence level, in terms of Fairclough’s experiential value 
(Fairclough,1989) transitivity, nominalization, active and passive sentences, 
positive and negative sentences and in terms of relational value, modes, 
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modalities and pronouns “in group pronoun “we” and out group pronoun “they” 
are examined in order to reveal hegemonic practices and ideological motivations.  
Based on data, Self (Western and US) centrism social actors, institutions, 
agencies are discursively conveyed positive semantic patterns and meaning. In 
this sense the Self’s (US and Western centrism practices, activities, values and 
norms are underlined and foregrounded and Self’s negative activities, practices 
are backgrounded in the text. The non-Western nations, institutions, agencies, 
social actors are not textually portrayed in the selected ELT reading textbooks. 
They are discursively omitted in the text. The ideological constructions of 
otherness have been achieved by discursive strategy  “omitting”. This means that 
nonwestern nations, subjects, socio political institutions and agencies are 
textually excluded. The CDA of selected ELT reading textbooks indicate that 
there is textual ignorance and omission in selected ELT reading textbooks. The 
“US and Them” paradigm and positive self-representation (US, Western nations, 
social identities, and institutions) negative other representation (nonwestern 
nations, social identities and institutions) are achieved by using omitted 
discursive strategy. The data analysis points out that inequalities, injustices are 
linguistically and discursively achieved in the selected ELT textbooks by 
establishing ideological square. Because nonwestern nations, social identities and 
institutions are underrepresented and excluded from the texts. This omission 
discursive strategy indicates that the nonwestern nations are the receivers and 
they are textually portrayed passive and powerless. They are under the control of 
Western nations and the USA. Because the nonwestern nations, social identities 
and institutions’ progress are not discursively portrayed in the texts. This gives 
sense of hegemonic practices to the written texts. By using ideological square the 
textbooks discursively establish the self. The self is privileged in the discourse 
and the other suppressed and backgrounded in the discourse (Locke, 2004:58-
59). Because the nonwestern nations, social identities and institutions and 
agencies are excluded from the text. In addition, the selected ELT reading 
textbooks textually portray traditional intellectuals. The social identities that have 
high paid and prestigious jobs are discursively represented in the written texts. 
They belong to upper class, in other words, elite class in the society. Especially 
academicians such as professors, researchers and scientists, business people are 
extensively portrayed in selected written text in order to establish certainty, 
authority and academic form of power. They are the voice of dominant social 
group. The dominant discourse type is discursively established by means of 
Gramscian (1971) notion of traditional intellectuals. The organic intellectuals are 
not textually portrayed in selected written texts. For example, the African 
American cultural values and norms (their music genres such as hip-hop and jazz 
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academicians such as professors, researchers and scientists, business people are 
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group. The dominant discourse type is discursively established by means of 
Gramscian (1971) notion of traditional intellectuals. The organic intellectuals are 
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are textually portrayed in two textbooks) are conveyed through the perspective of 
US and Western centrism discourse. Their musicians are textually portrayed 
through the eyes of US and Western centrism outlook. But they are not textually 
portrayed as organic intellectuals or intellectual thinkers and leading figures in 
the selected written texts. Their fame and fortune are superficially narrated in the 
selected written texts. However, their voices for African American community 
and their rebellion against injustice and inequality through music genres are 
discursively underestimated in selected written texts. From this perspective, the 
ELT reading textbooks are selected for CDA because textbooks can be 
considered as discursive practices and they have important role for manipulating 
and they can control and regulate way of thinking. In this sense, the human 
subjects can internalize the textbooks and this establishes Marxist ideology; sense 
of false consciousness. This statement points out that human subjects think, act 
and behave according to the textbooks’ interests and ideologies. Conformity, 
common sense and active consent (Gramsci, 1971, Althusser, 2014) can be 
discursively achieved by means of textbooks. Because of these reasons, we 
analyze ELT reading textbook in order to reveal their political interests and their 
hidden ideological motivations and messages. Based on data analysis, the 
nonwestern nations are not textually portrayed in the text and this discursively 
means that they have primitive social structures and they are under the control of 
Western and US centrism social structures. Hence, Fairclough’s three-
dimensional CDA framework (Fairclough, 1989) and Halliday’s SFL (Halliday, 
1994) are suitable analytical devices for the thesis in order to find out how words 
(lexical items) and sentences (grammatical structures and patterns) are loaded 
with ideological constructions in a certain context. From this perspective, there is 
no neutral discourse because language is not neutral; society and social reality are 
reflected by particular point of view through language. (Hyatt, 2005:43). These 
statements, which are related to CDA, is starting point of this thesis. In this sense, 
the discourse of textbooks can carry particular values, norms and ideologies and 
these certain values, norms and ideologies, in other words, certain discourses can 
manipulate human subjects’ minds and acts. People can internalize and accept 
these ideological messages, the knowledge is taken for granted, and it becomes 
common sense in this way the active consent and hegemony are discursively 
achieved by means of textbooks. Because of these reasons, the textbooks’ CDA 
can be considered as significant in order to reveal linguistic and discursive 
features of textbooks. Based on data, and Althusser (2014) the selected ELT 
reading textbooks (texts) employ the language of violance and discrimination 
through linguistic and discursive strategies. This means that, the selected ELT 
reading textbooks are members of the education institutions in other words 
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schools (Schools and educational institutions are an ISAS), use the features of 
RSAs to shape and 291 regulate the individuals. Here, the individuals becomes 
subjects by means of textbook discourse (ISAs). As mentioned before, the 
schools and their important members textbook are ISAs. It can be noted here, the 
study tries to discover US and Western centrism ideological motivations in 
selected internationally distributed ELT reading textbooks. therefore, 
Fairclough’s CDA (Fairclough,1989) and its principles are used in reading 
passages in Password 5 and Toefl IBT PREP PLUS 2018-2019. Based on the 
findings, the selected ELT reading textbooks are unfair and they use dominant 
discourse type. This means that US and Western centrism supremacy ideologies 
and their social, political interests are employed in the selected reading passages. 
The US and Western centrism outlook and ideological patterns are imposed to 
the target readers. Consequently, biased, ideological hegemonic practices and 
ideological construction of “otherness” that are encoded in selected ELT reading 
textbooks are discursively revealed by means of Fairclough’s CDA framework 
(1989) in the thesis. Based on findings, the non western women and men subject 
positions (social identities), and non western socio political institutions, 
organizations and agencies are textually excluded from the selected ELT reading 
passages. The findings of this study are in line with Fairclough’s (1989) view. 
The texts are never neutral and they carry hidden ideologies and messages and 
they are ideologically loaded (Fairclough,1989) 
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INTRODUCTION 
In today's increasingly difficult living conditions, the majority of people are 

working longer hours in order to reach more comfort, while almost forgetting 
many of the skills and abilities that their ancestors used to have due to the 
influence of city life. Today's modern human societies, who escape from nature 
and the basic life skills that nature forces people to do by working in office 
environments, using vehicles for transportation and resting in the evenings in the 
apartment where they take the elevator, may face the loss of nerve and muscle 
cells associated with skills such as location perception, orientation, distance 
perception, map reading, avoiding dangers, walking and running in the space they 
cannot use (Korte, 2020; Shors et al., 2012). Not surprisingly, there are findings 
that people's reliance on daily unchanging routines in desk jobs shrinks brain size 
and reduces the number of nerve cells (Zavala-Crichton et al., 2020; Wheeler et 
al., 2017).  The need for regular physical movement, which used to be a necessity 
but is now considered a leisure-time activity by most people, is a requirement of 
human anatomy and physiology (Owen et al., 2010; Park et al., 2020). The 
academic and professional development of people who gradually move away 
from healthy life skills and intellectual abilities such as running and walking can 
also be jeopardized (Gans et al., 2022; Landais et al., 2022; Szpunar et al., 2021).  
When this issue is examined from an anthropological point of view; the processes 
of primitive people searching for food all day long, finding water sources, 
hunting, avoiding predators and carrying the food they found at the end of the day 
to their caves developed people in terms of muscle strength while keeping their 
thinking, problem solving, decision making and action skills constantly active 
(Sherwood et al., 2008). However, the comforts of technology and sedentary 
lifestyles have unfortunately dulled these basic skills (Gomwe et al., 2022; 
Roaldsen, 2022).  

Direction/location concepts such as "under, above, next to, in front of, etc.", 
which are concepts we use throughout life, are of great importance especially in 
the modern world. In addition to daily routine activities such as going to work, 
school, market and shopping center, the need for maps has increased even more 
as people have the opportunity to travel between continents for touristic purposes 
as a result of the increase and relative cheapness of transportation facilities (Kara, 
2020). People with map knowledge and map reading skills can easily go where 
they want to go even in a different country (Buğdaycı & Selvi, 2021). With the 
developing technology, maps have been replaced by navigation devices used in 
smartphones and tablets. However, map knowledge is still required to use such 
applications. 
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True spatial mastery starts with walking. Spatial skills are the ability to 
understand where one is located and how to move around the world according to 
one's own position and to use this knowledge. A preschool child can easily 
distinguish concepts such as open-closed, inside-outside, separate-compound, 
far-close, below-above, and the shapes and sizes of objects (Bütün Ayhan, 2006). 
The positions of objects against each other and their distance relationship with 
each other and the position of the individual's body are basically used to define 
the concepts of direction/location. Regarding these basic concepts, the perception 
of location in space begins to develop in the preschool period and continues to 
develop until middle childhood (Piaget & Inhelder, 1967; Güven & Tığcı 2006; 
Kara, 2020). In the preschool period, children can find practical directions, but it 
is important for children to internalize these experiences within the process 
(Bluestein & Acredolo, 1979; Blaut et al., 2003; Catela et al., 2019). 

In parallel with the academic education that starts almost from the preschool 
period, it is extremely important to support the concept of direction/location, one 
of the basic concepts that individuals will need and use throughout their lives, 
with activities that are appropriate and rich in content. Using the positive effect 
of orienteering on problem solving skills (Güler, 2009) and its fun aspect (Kelly, 
2014); the direction / location concepts aimed to be gained in preschool education 
institutions are supportive of this experience (Filippaki & Papamichael, 1997). 
This situation also attributes importance to educational programs aimed at 
developing this skill in preschool period (Newcombe & Frick, 2010). At this 
point, orienteering is widely appealing regardless of age and ability. Orienteering, 
either as a sport or as a fun activity, offers children the opportunity to explore, 
solve problems, face challenges, and make exciting progress on a course (Güler, 
2009). Once children learn orienteering skills, they have a magic key to unlock 
the door to inspiring countryside both in front of their homes and away from 
home. In addition, the contribution of orienteering to preschool children's 
cognitive, motor, social-emotional and language development areas and self-care 
skills is an undeniable fact (Kara, 2020). 

In this section, under the main heading of orienteering education in preschool 
period, after explaining the definition and types of orienteering, information 
about the orienteering education process was given; after giving orienteering 
examples for preschool children, the contributions of orienteering to 
developmental areas were presented respectively. 

 
1. Definition and Types of Orienteering  
There are many definitions in the literature of orienteering activities, which 

can be involved as competitors from a very young age and have a history of more 
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1. Definition and Types of Orienteering  
There are many definitions in the literature of orienteering activities, which 

can be involved as competitors from a very young age and have a history of more 

than seventy years, and there are various types of orienteering classified for 
competitions. 

  
1.1. Definition of Orienteering 
Orienteering is a nature sport that requires mental and physical capacity and 

involves navigating in a largely unknown area using a map and compass 
(Kjellstrom, 1994). Orienteering is a sport of Swedish origin (Arnsdorf, 1978; 
Boga, 1997). The word orienteering was added to the dictionary in 1946 by Bjorn 
Kjellstrom. Orienteering basically involves a course that is completed with the 
help of a compass by visiting the control points marked on the map (Paliichuk, 
2018). One of the concepts that should be addressed during the recognition of 
orienteering is orienting and the other is navigating. Orienteering skill is used in 
the sense of "self-positioning". For example, using a compass to change the north 
direction of the map to magnetic north is actually orienting the map. On the other 
hand, the skill of navigating, which allows you to find your way between 
checkpoints, is very important during the race.  

The orienteering individual determines his/her own road or terrain route so as 
to visit each of the destinations marked on the map and aims to complete the race 
as soon as possible (Bergström et al., 2021). The athlete tries to find the most 
accurate and shortest route and act accordingly by using his/her physical potential 
and mental skills while going from one target to another (Tanrıkulu, 2011). On 
the special topographic map used, there are details showing places such as 
bridges, passages, pits, streams symbolized by certain shapes. Orienteering, 
which can be practiced in open areas such as forests and parks, is a sport that can 
also be practiced individually and/or with teams in sports halls (British 
Orienteering, 2022). Considering the need to use skills such as reaching the 
mentioned destinations as soon as possible, reading maps and navigating together 
during the race, the definition of "thought sport" about orienteering gains 
meaning (Kara, 2020).  

Decision-making is one of the most decisive aspects of orienteering. In this 
sport, the goal is to reach the destinations on the path marked on the map as soon 
as possible, and the player needs to be strong in making fast and accurate 
decisions, not just athletic qualities as in a running race or performance sports. 
Since each decision made during orienteering will determine the athlete's next 
move, the ability to solve problems quickly and in a controlled manner, to 
maintain self-confidence in the face of disruptions that may occur due to 
momentary mistakes, and to calmly determine new routes are the main success 
criteria in the game. Orienteering also develops the mental processes that are 
activated when people realize that there is a discrepancy between "the model on 



96

the map" and "what they see in front of them" (Crampton, 1988). The first step 
in finding a solution is to recognize the error. Thus, cognitive abilities, memories 
and previous experiences come into play, along with personal motivations, while 
the mental processes that enable one to formulate a strategy and try to solve the 
problem are activated (Cataldi et al., 2021; Russo et al., 2019; Spiers & Maguire, 
2008). 

Orienteering can be thought of as a kind of chess game that is done in motion 
and competed over time (Kara, 2020). It is a sport that emphasizes the mental 
skills of finding place-direction used in daily life. The fact that it does not require 
any characteristics to do this sport shows that it can be done with every age group 
(Güler, 2009). 

 
1.2. Orienteering Terms 
As there are unique terms used in every sport, there are terms specific to this 

sport used in orienteering. The most commonly used of these terms can be 
explained in basic terms as follows:  

Direction: The angle between the North arrow on the compass and the 
meridians (Akcan, 2016). 

Orienteering Map: These are geographical maps made of some special 
symbols and colors to be used in orienteering activities. Before the orienteering 
competition, the orienteering map prepared by the organizers is given to the 
athletes before the race (Tanrıkulu, 2011).  

Start: The point where competitors enter the map. There is only an empty 
lantern. There is no control code, seal, stapler, or electronic control unit. The 
starting point is indicated on the map by an equilateral triangle with a side of 7 
mm. The center of the figure shows the location of the starting point. One end of 
the triangle is drawn to show the first target (Karaca, 2008).  

Finish/Destination Point: It is the name given to the place where the race starts 
and ends where the orienteering field takes place. The finish/arrival point shown 
on the map is indicated by two concentric circles of five and seven millimeters in 
diameter (Karaca, 2008).  

Control card: These are cards with numbers on them indicating that the racers 
have arrived at each control area marked on the map (Taş, 2010).  

Control descriptions: These are descriptions of the number of each control 
point, the control point code and the condition of the land/road, shown with 
international symbols (Akcan, 2016).  

Flag (Lantern): It is a white/orange colored, triangular prism shaped material 
with dimensions of 30x30 cm, used to determine the location of each control point 
(Akcan, 2016). It can be called "control kite" for preschool children. 
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Control descriptions: These are descriptions of the number of each control 
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Target (Control) point: It refers to the points that athletes are looking for in 
the race, indicated by the lanterns hanging on it. The target points, which are 
marked on the map in the shape of a circle with a diameter of 6 millimeters, are 
located in the center of the circle (Taş, 2010).  

 

 
Photo 1. Control description and flags placed on the course of an orienteering 

activity. 
 
Fine Orienteering: It is a type of orienteering where every detail on the map 

is very important during the race in the field (Taş, 2010).  
Parkour: It is a set of places marked on the map with a red circle symbol and 

includes all the control points which athletes need to visit (Akcan, 2016). 
Target Information Card: The target information card, consisting of various 

orienteering symbols, serves to explain the connection between the target shown 
on the map and the beacon (IOF, 2022).  

Geographic north: The north shown in the longitudes, which points to the 
North Pole, does not coincide with the magnetic north (Taş, 2010).  

Magnetic north: The direction indicated by the red dot on the compass 
(Akcan, 2016). 
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Plan: It shows the relationship between land features and graphical figures 
and between graphical symbols themselves, transferred on paper with a correct 
scale (Taş, 2010).  

Control card - Pin-punch: When the competitors reach the finish point, in 
order to prove that they have visited each of the target points on the course, they 
punch holes on the control cards in their hands with the punches located at each 
target. If an electronic system is used, the seal or stapler is replaced by different 
electronic target control units (Karaca, 2008). In orienteering activities with 
preschool children, children are usually asked to collect all the numbered stickers 
located at the target points. 

Score Orienteering Course: It is the name given to the tracks, also called 
scored orienteering tracks, where each target is given points in proportion to its 
difficulty level and the targets on the map are traveled freely (Taş, 2010).  

Facilitated Map: It is a map that is generally used in compass studies and line 
orienteering, where only the starting and ending places are marked, showing the 
target location and circles, with scale and meridians (Taş, 2010).  

Topographic Map: These are maps of a specific region, which include 
geographical descriptions reduced to a certain scale and include landforms shown 
with special symbolized shapes (Taş, 2010).  

 

 
Photo 2. Electronical systems can be used instead of  

control cards and pin-punchs. 
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1.3. History of Orienteering 
In the early 20th century, orienteering, which emerged in Scandinavian 

countries, is actually an activity born in response to a need. Due to the 
geographical location of Sweden; being covered with snow for most of the year, 
the restriction of visibility in the area dominated by snow and fog caused people 
to have difficulty in finding their way. Therefore, people drew daily routes for 
themselves by identifying certain landmarks such as churches, roads, or farms. 
Thus, the conceptual act of orientation emerged (Aksın, 2008).  

Orienteering first became a competitive sport in military training in Sweden 
and soon spread to civilians (Symonds, 2008). Orienteering, which became 
traditional in Scandinavian countries, developed over time, and then spread to the 
world (Deniz et al., 2014). The International Orienteering Federation (IOF) was 
established in Copenhagen in 1961 with the membership of 10 countries. 
Orienteering sport, which emerged due to challenging geographical conditions, 
has become a popular activity type from a very young age in terms of both 
entertainment and educational aspects.  

 
1.4. Orienteering Types  
As defined by the International Orienteering Federation, competitions include 

running, skiing, cycling and trail orienteering for the disabled. Running or 
walking orienteering is an endurance sport involving mental operations. It is a 
race in which the athlete, using a map and optionally a compass, decides on the 
best route to complete the course in the shortest time by stopping at a series of 
checkpoints in sequence while running. The overall aim is to reach the destination 
in the shortest time after the start of the race by finding the checkpoints in the 
designated order. In order to be successful in running orienteering, the athlete 
must have the ability to read the map on the one hand, a good concentration on 
the other hand, and at the same time the ability to decide on the most suitable 
route while running fast (Orhan, 2012).  

Ski orienteering is an endurance-based winter sport practiced on skis in winter. 
It has similar rules to other types of orienteering. The competitor has to decide on 
one of the unlimited route options at a very high speed in each competition 
(Renfrew, 1997).  

Bicycle orienteering, which attracts the attention of those interested in both 
orienteering and cycling, is expressed as an endurance sport. Since the course is 
difficult, the terrain is rugged and steep slopes are often encountered during 
bicycle orienteering, it is necessary to use bicycles at a good level (Orhan, 2012).  

Trail orienteering is a type of wheelchair orienteering for people with 
disabilities. It is called trail orienteering because the targets are placed on the 
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paths that the wheelchair can travel. The main thing in this type of orienteering is 
to read the map within the track. Since individuals using crutches, electric or 
wheelchairs can also participate in trail orienteering, speed is not one of the 
evaluation factors (Karaca, 2008).  

String orienteering is a recreational activity that allows preschool and primary 
school children to take part in the same sport with their families. In this non-
competitive and time-limited process, young children have the opportunity to 
experience orienteering with pleasure. In string orienteering, which can be used 
to introduce children to some basic map reading skills, children can gain self-
confidence by running through the forest and finding checkpoints (Norman & 
Yngström, 2003). 

 
1.5. Orienteering Techniques 
In orienteering, many techniques are used to reach control points. There is no 

rule about the use of these techniques. While making a decision, the athlete 
evaluates all conditions and routes and decides on the techniques and connections 
to be used (Anderson, 2001; Karaca, 2008; Karataş & Gökçek, 2011). Some of 
these techniques are as follows:  

Measurement and Pacing: In order to use this technique, the athlete should 
have determined how many steps it takes to cover certain distances while walking 
or running. Then, if necessary, he/she measures the distance from his/her current 
location to the target point on the map and proceeds in how many steps he/she 
takes this distance, again checking his/her compass to make sure that the angle is 
appropriate.  

Rough Orienteering: This technique uses large objects to help find the control 
point and easy lines to follow. The athlete continues to follow the map by seeing 
the large objects or linear lines he/she detects while running on the route. It is 
preferred on routes where time is likely to be wasted with detailed map reading.  

Fine Orienteering: In this technique, the map is examined in more detail than 
in coarse orienteering. In order to follow the details on the map well, running 
speed decreases, attention, and concentration increase.  

Seeing the Terrain Structure / Simplifying the Target: The athlete can easily 
reach the target point if he/she perceives the map drawing of the area he/she 
reaches while approaching the control point in three dimensions and can visualize 
a simple image by removing the details.  

Line Orienteering: When choosing a route, if the athlete identifies a line 
extending towards the target point, he/she can easily follow it and gain an 
advantage as it will increase his/her running speed.  
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Line Orienteering: When choosing a route, if the athlete identifies a line 
extending towards the target point, he/she can easily follow it and gain an 
advantage as it will increase his/her running speed.  

Reaching the Target from the Last Point of Attack: The athlete chooses a last 
catch point before reaching the control point, where he/she can secure and reach 
the target point faster and more confidently. It is usually the most obvious point 
inside the target circle or closest to it.  

Orientation: From the last point of attack, the athlete turns fully towards the 
target and reaches the target point without disturbing the compass angle.  

Intentional Deviation: The athlete leaves one checkpoint and goes around 
obstacles that he/she cannot pass or that will cause him/her to lose time, while at 
the same time returning to the angle from which he/she left in order not to disturb 
the target direction.  

 
2. Orienteering Training  
2.1. Aims and Objectives of Orienteering Training  
In general, running target finding trainings are carried out to ensure that the 

orienteer reaches the target as soon as possible by using a map and compass day 
and night under all kinds of terrain and climatic conditions. In addition, 
orienteering trainings aim to enable individuals to read the map very well and 
evaluate the information on the map, to use the compass well, to develop the 
ability to make precise decisions, to have a good breath and to be careful, to have 
a very good physical and psychological condition (Karataş & Gökçek, 2001).  

 
2.2. Orienteering Map and Meaning of the Markings on the Map   
1/10000 or 1/15000 scale maps containing symbols determined by the 

International Orienteering Federation prepared for the purpose of training, 
running target finding training, running target finding practice and this 
competition are used. The meanings of the signs on the map are as follows 
(Karataş and Gökçek, 2001): 

 
- Starting Point The starting point of the track marked on the terrain and drawn 

on the map as:    
- Checkpoints These are the points marked on the terrain and which must be 

visited on the track drawn on the map as:   
 
- Arrival (End) Point The end point of the track marked in the field and drawn 

on the map as:  
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Figure 1. An example of a professional orienteering map 

 
Since preschool children's ability to use a compass to make sense of maps is 

considered a higher-level skill, the arrow indicating the north direction is not 
necessary in maps prepared for young children. In addition, it is recommended 
by instructors that maps should be prepared vertically (with the short sides of the 
paper at the top and bottom), in color and without written information. Especially 
for maps prepared for preschool children, the actual area should be reflected on 
the map in a way that is as easy to understand as possible (See Figure 2). 

 

 
Figure 2. The real and the map view of a course designed for preschoolers. 
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Maps for preschoolers have a legend section in the lower right-hand corner 
that visually explains at which checkpoint children should collect which 
previously hidden object.  

 
2.3. Preparation of the Orienteering Track 
Safety is one of the most important issues that instructors should pay attention 

to when determining a course for beginners and young children. Accordingly, 
safety tapes should be drawn before the competition to prevent first-time 
orienteers from deviating from the course and endangering themselves due to 
misreading the map.  

In order for beginners to enjoy orienteering, difficult and hilly terrain due to 
vegetation should be avoided. For beginners and young children, the starting and 
finishing point of the course can be the same point (Güler, 2009). A whistle can 
be hung around the neck of young children to indicate their location in case they 
get lost or to ask for emergency help in any situation.  In addition, measures such 
as the presence of adults at checkpoints, especially for young children, can be 
taken against possible attacks by wild natural animals that may perceive people 
running on the course as a threat. In addition, considering that preschool children 
can easily recognize the numbers between 1-5, it is thought that paying attention 
to the number of checkpoints on the course to be no more than five will provide 
a more enjoyable process for young children.  

In the preparation of a course for older people, attention is paid to the 
following:  

- In the terrain where the competition will be held, the control points to be 
visited by the athletes are determined and attention is paid to the presence of these 
determined points (For example: Water tank, fountain, pathway, quarry, etc.). 

- White/orange colored and triangular prism-shaped lanterns are hung in 
accordance with the area covered by the checkpoints in the field and a seal/stamp 
is attached to the lanterns. The checkpoints are equipped with a staff member for 
stamping and checking the seal and a wet stamp for the seal.  

- The control points, the locations of which are indicated by the lighthouse, 
are shown on the map with a circle symbol with a diameter of 0.5 cm. provided 
that the center of the lighthouse is shown, and the control points marked on the 
map are numbered sequentially starting from number one.  

- When 1/25 000 scale maps are used, it is important that the lighthouses are 
located at a height of 60 cm and can be seen from a distance of 25 meters.  

-The true north direction calculated with the help of existing edge information 
is shown on the map and other signs required in the organization are placed on 
the track (Güler, 2009; Kara, 2020; McNeill et al., 1997). 
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2.4. Considerations in Route Selection  
Depending on elevations and landforms, sometimes the shortest route on the 

map may be the most difficult route, while the longest route may be the easiest. 
For athletes, choosing a route that is suitable for the purpose is gained through 
experience gained after a long practice. In order to choose the appropriate route, 
it is important that the following skills are practiced by the athletes:  

- Estimated distance measurement,  
- Going around the height instead of climbing it,  
- Pay attention to special signs,  
- Favoring relatively long and easy paths over difficult and short ones,  
- Selecting attack points (Karataş and Gökçek, 2001). 
Preschool children do not need almost any of these skills, as they progress on 

a narrower and more structured course than adults who practice orienteering as a 
sport.   

 
3. Orienteering Process in Preschool Period 
There are very few studies on the effects of orienteering on the development 

of young children in preschool period. In addition, there are very few sources in 
the literature that contain a comprehensive instruction about the process of 
preparing orienteering activities for preschool children who are assumed to be 
illiterate. In this context, based on the developmental characteristics of 36-72-
month-old children and the achievements and indicators in preschool education 
programs, the process is discussed in the form of suggestions under this title. 

 
3.1 Studies on Preschool Children in the Literature 
When the literature was examined, Kara (2020) reported in her master's thesis 

that in the treasure hunt activity that coincided with the end of the "Orienteering 
Training Program" applied to 61-71-month-old children, the children in the 
experimental group could easily go to the area marked on the map using a map 
compared to the control group. In addition, Carreira et al. (2018) conducted a 
project in Portugal called "Orienteering in Kindergarten with Photography and 
Own Colored Drawing of Their Classroom". In this study, the researchers asked 
7 children aged 5-6 years to find five small objects that were always hidden in 
the same way in the playground of their kindergarten. A total score was obtained 
from the time spent on the task, the number of objects actually found, and the 
map directions given. A color photograph of the playground was used as a map. 
Before starting the activity, the child was helped to find himself/herself on the 
map and to identify an existing building on the map. The results revealed that 
there was no significant difference in map skills related to gender or age. This 
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study shows that preschool children can successfully use a color photograph of 
the playground as a map. However, as age increases, they seem to be able to 
navigate faster and manage the spatial alignment between the map and the real 
space better.  

At the same time, as a result of the study "Orienteering Using Realistic Map 
(Colored Aerial Photography) with Kindergarten Children" conducted with 12 
children aged 3-6 years, Catela et al. (2017) did not find a gender difference but 
reported that older children reached the set targets faster. In addition, Zach et al. 
(2015) examined the effect of physical activity on spatial perception and attention 
in early childhood. A total of 123 children attending preschool education 
institutions were distributed into groups as experimental orienteering, 
experimental dance and control group. A computer-based test measuring spatial 
abilities was applied before and after the intervention. As a result of the research, 
no significant difference was found in the gender variable, while positive changes 
were observed in both experimental groups after the intervention. It was 
concluded that physical and cognitive skills need to be integrated to successfully 
perform the required tasks. Apart from these studies, it can be said that the fact 
that there is no other study in the literature on the orienteering training process of 
preschool children creates a wide field for researchers to explore.  

In studies on preschool children's positioning and orienting themselves within 
the scope of orienteering skills, it is generally stated that young children can learn 
about their environment by examining maps. For example, in a study conducted 
with a group of children between the ages of four and seven (Uttal & Wellman, 
1989), the children in the experimental group were asked to examine a map of a 
six-room playhouse that they did not know before. The experimental group and 
the control group, who had not examined the map before, had to find a route when 
they entered the playhouse. It was observed that the children in the experimental 
group who had previously examined the map found the route faster than the 
children who had not examined the map before. In this context, it has been found 
that from the age of three, children are able to position themselves in narrow 
spaces (Bluestein & Acredolo, 1979; Blaut et al., 2003; Catela et al., 2017). 
Observations with children show that three-year-olds are able to create simple but 
meaningful maps with toys such as houses, cars, and trees, and can also begin to 
form mental representations of spaces (Blaut & Stea, 1974). Children enjoy 
looking for hidden objects in unfamiliar areas if the map they use has a realistic 
aerial view of the area to be explored (Barroso, 2014). It has been reported that 
children's orientation capacity increases with colored maps (Gouteux & Spelke, 
2001; Hermer & Spelke, 1996; Jansen-Osmann & Wiedenbauer, 2004).  
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If the map is similar to the real area and children can carefully analyze the 
map before starting the course, it is easier for children to position and orient 
themselves (Presson & Hazelrigg, 1984; Uttal & Wellman, 1989; Sandberg & 
Huttenlocher, 2001). Preschool children know that a map represents an area 
(Liben & Yekel, 1996). For this reason, it can be thought that orienteering 
education should be started with activities that are suitable for the levels of 
preschool children, that are attention-grabbing, and in which they can play an 
active role (Kara, 2020). It is also reported that children's ability to orient 
themselves in large areas increases with age, regardless of gender (Barroso, 2014; 
Cohen & Schuepfer, 1980; JansenOsmann & Wiedenbauer, 2004). 

     

 
Photo 3. Orienteering at preschool level can turn out to be a teamwork.  
 
3.2. Orienteering Activity Examples for Preschool Children 
Undoubtedly, there are points to be considered when starting orienteering 

activities with preschool children differently from older children and adults. First of 
all, various activities can be planned in accordance with the developmental 
characteristics of young children so that they can turn the achievements that can be 
associated with orienteering, which are included in many preschool programs around 
the world, into behaviors. Although these outcomes and indicators are addressed in 
different ways in different education programs, they will form the basis for early 
orienteering skills such as positioning and orientation (See Table 1).  
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Table 1. Orienteering-Related Concepts, Gains, and Indicators Listed in 
Turkish Ministry of National Education - Preschool Program for 36–72-Month-
old Children (MoNE, 2013) 

 
 
Before starting orienteering activities in the preschool period, teachers can 

place country maps, detailed plans of the city or neighborhood in the classroom 
learning centers for children to examine in order to improve children's map 
literacy. While children are examining the maps in this process, various activities 
can be included for children to grasp the projection of natural and man-made 
elevations on the maps. First of all, based on the assumption that children in this 
period cannot read and write, maps should be colorful, understandable and reflect 
the projection of environmental features one-to-one from the air. An activity on 
how the everyday items we use in the simplest way look from the air and how 
they can be processed on the map (See Figure 3) can be useful in terms of early 
orienteering skills.  

 



108

 
Figure 3. A sample activity worksheet for preschoolers to 

help them internalize the aerial view of objects. 
 
After such an activity, children can be shown a simple three-dimensional 

model made of cardboard and asked to draw a map looking from above (See 
Figure 4). Since each child can focus on different details on the model, it may be 
a better option for children to work in groups rather than individually. 

 

 
Figure 4. 3-D model of a landscape and children’s work 

which can be transformed into an orienteering map. 
 
Preschool teachers can then work with the children first on a simple plan of 

the classroom (showing the aerial positioning of objects in the classroom), then 
on a plan of the school building and then on a plan of the schoolyard. Children 
can be asked to draw a plan of their room at home or a plan of their house and 
present it to their friends the next day. 
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In-class and out-of-class activities can be carried out so that children can move 
according to the instructions on any map and visit the control points respectively, 
as they are familiar with from robotic coding activities (See Photo 4). 

 

 
Photo 4. Young children are trying to find the missing pieces of 

a puzzle underneath the papers by proceeding carefully on a course. 
 
The legend section in the lower right corner of the orienteering maps provides 

map symbols and meanings for older children and adults, while for preschool 
children there are drawings of what to find at each checkpoint (See Figure 5). 
Teachers should examine the different orienteering maps with children in the 
classroom to ensure that children understand the legend section and the 
orienteering signs indicating the starting point, checkpoints, and destination. 

 

 
Figure 5. Legend samples on the right bottom of the 

orienteering maps for preschoolers. 
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In Treasure Hunt, a mystery activity that children usually love the most, 
children actually get their first orienteering experience as they find objects hidden 
in various places in the classroom, school building or school garden with the 
support of their teachers (See Photo 5).  

 

 
Photo 5. After completing the course, preschool children are 

affixing the numbered stickers they have found in the 
hidden places to find out the whole picture. 

 
It is very important for teachers to support and encourage children in these 

first experiences because children who fail in their first track experience, get lost 
or cannot find hidden objects may develop a negative attitude towards 
orienteering. In addition, it will be useful for preschool children to work together 
in groups in their first experiences in terms of motivation (Güler, 2009). 

Later, teachers can organize field trips to develop children's orienteering skills 
in areas such as forests, parks, and recreation areas. String orienteering can 
reduce safety concerns, especially for preschool children, as a type of orienteering 
that prevents them from getting lost in the terrain and allows them to move along 
a certain line. In fact, family participation in these excursions can also be ensured, 
allowing children to spend a pleasant time with their parents on the course (See 
Photo 6). In preschool orienteering activities that are not based on speed and 
competition at first, speed-based competitions can also be organized after 
children gain experience.  
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Photo 6. Together with the family string orienteering 

can be a joyful activity for preschoolers. 
 
4. The Effects of Orienteering on Development and Skill Areas of Preschool 

Children 
Orienteering not only contributes to the physical and mental development of 

children, but also plays an important role in protecting nature and raising 
environmental awareness in children (Kara, 2020). This sport, which can respond to 
children's desire to embark on an adventure and explore the surroundings, contributes 
to all areas of development of children. This type of activity, which can be 
summarized as playing chess while running, also forms the basis for making the right 
decisions while under stress and pressure in later life and competing with time 
(Karaca, 2008). Finding the targets and reaching the end point during orienteering 
activities is both a pleasant and happy process for children. Children concentrate on 
finding the targets by concentrating their attention and make an effort. While these 
activities provide three-dimensional thinking, their effect on attention is also very 
important (Taş, 2010). The mapping and planning ability that already exists in the 
first years of life forms the basis for the child's orienteering skills and thus contributes 
to better cognitive-motor organization when they grow up (Fumagalli et al., 2020; 
Halliday et al., 2018).  

 
4.1. Cognitive Development  
Within orienteering activities, children experience reading maps, memorizing the 

symbols and signs on the map, problem solving in case of any adversity, and learning 
different concepts by experiencing them. In this respect, orienteering is an activity 
that increases memory skills and stimulates motivation for children (Etnier & Chang, 
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2009; Notarnicola et al., 2012; Prakash et al., 2015). In addition, problem solving 
experiences form the basis of learning (Bingham, 1998). Children develop problem 
solving skills while orienteering and trying to find control points. Independent 
thinking ability and reasoning skills are also developed in orienteering activities 
(Kara, 2020). Orienteering is a sport that requires intelligence that exercises the mind. 
In this context, intelligence is defined as a set of abilities such as problem solving, 
understanding, and using symbols, comprehending new and complex thoughts, 
making logical plans, and abstract thinking (Ardila, 2018).  

Orienteering also supports children's concept development and offers a learning 
environment surrounded by rich stimuli (Kara, 2020). Concept development includes 
finding differences and similarities, generalizing, classifying, and sorting (Bütün 
Ayhan & Aral, 2007). Orienteering improves children's perception of location in 
space and gives children the ability to read maps (Deniz et al., 2012). They can also 
begin to form mental representations of spatial environments (Blaut & Stea, 1974). 
In early childhood, children learn practical orienteering (Filippaki & Papamichael, 
1997). During orienteering, in a race that requires quick decision-making, children's 
ability to analyze is strengthened. The fact that a continuous control mechanism is 
active during the decisions made by adhering to the map, and the possibility that the 
decisions made quickly may be wrong leads the person to solve problems quickly 
and to be courageous by taking responsibility for their decisions (Kara, 2020).  

 
4.2. Motor Development  
The progress made in all areas of development in the preschool period also shows 

itself in motor development. Skills such as jumping, running, throwing, leaping, and 
hopping, which are named under the title of basic movement skills, develop between 
the ages of 2-7 (Can Yaşar & Kaya, 2016). Orienteering contributes to the 
development of children's basic movements (Kara, 2020). Children who participate 
in orienteering activities also have skills such as balance, endurance, speed, agility, 
coordination, which are included in the content of basic movement skills. The child's 
ability to reach the level of maturity in these skills is closely related to the preparation 
of an environment where he / she can experience, motivation and quality education 
(Akgün, 2019). In the process of orienteering activities, children develop in the field 
of gross motor development. Running, endurance, balance, and fitness are required 
on the orienteering track. In addition, the foundations of lifelong sports habits are laid 
in childhood and children are enabled to adopt an active and healthy lifestyle (Özcan, 
2006). Compared to straight running, the goal of finding direction while running on 
a track makes orienteering an enjoyable sport.  
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4.3. Social-Emotional Development  
Since group work, which is preferred especially in the preschool period during 

orienteering activities, requires children to work with their peers under the guidance 
of their teachers, children also make progress in the field of social-emotional 
development (Kara, 2020). In the process of finding goals with teamwork, children's 
leadership skills increase, and they adapt to teamwork more easily in their future 
lives. Orienteering generally ensures that children are happy during the process, 
develop helpful attitudes and socialize. At a later age and when experience is gained, 
the child who is able to carry out the orienteering process on his/her own learns to 
make his/her own decisions and take responsibility for his/her decisions. Through 
orienteering, children can also acquire the necessary resilience skills to face and 
overcome problems that can be experienced in all areas of life. The feeling of being 
successful develops positive self-perception in children; this helps children to realize 
their strengths and abilities (Deniz et al., 2014). 

In city life, children, whose lives are usually confined indoors, can meet with 
nature through orienteering and learn to respect the lives of other living things. 
Orienteering helps children to be intertwined with nature and thus understand that 
they are a part of the environment they live in (Güler, 2009). In addition, activities 
such as string orienteering which preschool children participate in with family 
members are expected to strengthen family ties and reinforce their sense of 
belonging.  

  
4.4. Language Development  
During orienteering activities planned in the preschool period, children develop 

the ability to communicate in a group. In the process of finding the targets and 
reaching the destination, children must be in constant communication with their 
groupmates and teachers for reasons such as asking for help, offering help, 
exchanging ideas, and saying thank you. 

 
4.5. Self-care Skills 
As children gain experience on the orienteering course, they are able to create 

their own risk maps in their minds and learn to avoid excessively risky behaviors. 
Children, who adopt protecting themselves against dangers and accidents as a 
lifestyle, also learn by doing and experiencing to choose clothes according to the 
season, to change clothes when they sweat, and to take care not to be thirsty and 
hungry during orienteering.  
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