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Introduction

The information age is increasing the need of societies for qualified manpow-
er. This requirement can only be met by qualified educational institutions. The
quality of educational institutions depends on the qualifications of the teacher,
the student and the education program. However, as the planner, implementer
and evaluator of the educational process in institutions, the teacher constitutes
the basic element of the education system. The quality of the teacher, who will be
responsible for determining the goals and appropriate behaviors in the teaching
environment, arranging the environment in which these will take place, and eval-
uating these dimensions, depends to a great extent on the teaching skills that he
will acquire before the service. While the theoretical dimension of the job consti-
tutes the basis for acquiring these skills, the practical dimension makes the use-
fulness meaningful. Unless theoretical gains are transformed into practical skills
and experience, it is not possible to train teachers who will meet the needs. As a
teaching individual, the teacher will try to gain the roles and behaviors required
by the profession before serving in the society and will be more ready for the pro-
fession (Coban, 2015).

Education is the engine of development and progress of a society. This devel-
opment and progress is achieved through activities carried out through educa-
tional institutions. Qualified development is one of the most important goals of
educational institutions. The two important elements that provide this qualified
development aimed in education are the education program and the teacher (Gor-
gen, 2003). This situation increases the importance of teacher education, which is
one of the most important elements of the education system, and the training of
teachers in a qualified way. It is not possible to achieve a quality education goal
without increasing the quality of teacher education. For this reason, especially in
the teacher training process, it is necessary to employ educational practices that
will enable pre-service teachers to adopt their profession and feel like teachers.
In these applications, establishing a connection between theory and practice is
one of the most critical issues. Pre-service teachers have the opportunity to better
develop their teaching skills and theoretical perspectives in a program that can
establish a theory-practice connection (Saragoglu, Giirisik, & Furat, 2018). Mi-
cro-teaching is one of the most appropriate methods in which a teacher or pre-ser-
vice teacher can find the opportunity to apply his principles and theories and gain
various skills (Gorgen, 2003). Micro-teaching was first initiated in 1963 at Stan-
ford University, with the aim of helping pre-service teachers learn one teaching
skill at a time during their pre-service training and gain the technical skills that
teachers should have (Kazu, 1996; Kiigciikahmet, 1997). Micro-teaching method
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attracted the attention of researchers many years before the teacher-training un-
dergraduate programs and has been the subject of various researches in the field
of education in the world and in Turkey. In the world, microteaching method is
mostly used in teaching principles and methods, educational technologies, ma-
terial design or microteaching courses as a special course. Pre-service teachers
from various branches attend to the majority of these courses as they are common
courses for some departments (Dere, 2019).

Micro-teaching

Micro-teaching is a technique that allows the teacher to put many aspects of
the teaching process under the close-observation and is an experientially test-
ed process. Microteaching is an example of scaled down instruction (Orlich et
al., 1990). Resources define microteaching as a useful and adopted element of
pre-service teacher education (Subramaniam, 2006). As Allen and Ryan (1969)
stated, micro-teaching is an educational approach that can be applied in the pro-
fessional development of teachers, pre-service and in-service (Benton Kupper,
2001). According to a more modern definition taken from Cruickshank and Met-
calf (1993), micro-teaching is a scaled-down teaching that is taught to a group of
3-5 people in a short time, demonstrating that pre-service teachers are able to per-
form the desired teacher skills. A student’s preparation and presentation of a short
lesson to demonstrate his/her ability to teach to his/her friends can be given as an
example (Benton—Kupper, 2001). Microteaching is a co-educational practice that
will encourage teachers to reflect on teaching and learning, encourage the con-
nection between theory and practice, and simplify the environment.

Micro-teaching, which is widely used in teacher training in many countries, is
a very important and valuable experience for teacher candidates, which both pre-
pares teacher candidates for teaching practices and is effective in gaining many
professional skills. The microteaching technique was first developed in 1960 at
Stanford University as part of an experimental program to increase the quality of
teacher education (Allen, 1980).

Microteaching is a safe, controlled, easily reproducible method that provides
teacher candidates with teaching experience in an encouraging classroom envi-
ronment. Microteaching technique starts with the preparation of a real lesson and
continues with its evaluation; presented and re-evaluated. Teaching activities in
each application are recorded on video media. This recording is watched after the
lesson and the students evaluate the performance in the presence of the pre-ser-
vice teacher and the advisor teacher. As a result of this evaluation, the pre-service
teacher prepares the lesson again and presents it to another student group. This
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presentation is also recorded on video media and evaluated again. These process-
es are repeated until the desired education level and skill is achieved. Pre-ser-
vice teachers are required to gain knowledge, skills and experience related to
the profession before starting their teaching career. Special Teaching Methods I
and II courses, which include teaching knowledge, in pre-service teacher educa-
tion programs aim to provide pre-service teachers with competencies related to
learning-teaching processes. The special teaching methods course offers prospec-
tive teachers professional experiences in the classroom environment with micro-
teaching applications. It has been seen that micro-teaching is an effective strategy
to strengthen pedagogical content knowledge as well as teaching skills (Kartal,
Yamak and Kavak, 2017).

Micro-teaching in Pre-service Teacher Training

Micro-teaching is a kind of teaching technique that is used especially in the
pre-service teachers training and aims to train them in terms of their teaching
behaviors by systematically experimenting. It is a technique used in teacher ed-
ucation and performed by a small number of students through group work. Each
student presents their subject, and these presentations are recorded on video, tape,
etc. After the lesson, the presentation is watched, discussed and evaluated togeth-
er. Also, it is a technique applied in the classroom for the realization of face-to-
face education. It is a laboratory teaching method that aims to simplify the com-
plexity of normal learning and teaching processes.

The Micro-Teaching Method consists of 6 steps with the “Teach, Re-teach”
cycle such as plan, teach, get feedback, re-schedule, re-teach and feedback again.

*  Plan: A short (micro) lecture-learning is prepared in accordance with the
realities of the given lesson-subject-task.

»  Teach: This short lesson-subject-task is taught.

*  Get Feedback: Oral, written, audio or tape feedback is received on how
successfully the teacher-learning process has been carried out.

*  Reschedule: This short (micro) lesson-subject-task is rescheduled in the
light of the feedback received.

*  Re-teach: Lesson-subject-task is taught again according to the new plan.

*  Get Feedback Again: This time, verbal, written, audio or tape feedback
is received about the improvements made or not realized in the teaching
process.
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The purpose of micro teaching is to demonstrate knowledge and skills, to
have experience, to develop talent, to reduce anxiety, to develope self-confident
individuals and to prepare the environment for the individual’s self-evaluation.
Wragg (1999) argues that the purpose of micro-teaching is to reduce complex-
ity in the classroom to provide the trainee with the opportunity to concentrate
on a particular quality or skill each time, thus it is not to show everything that
is known about effective teaching. Concentrating on one aspect of the teaching
process in a time period. Micro-teaching is an important opportunity to develop
or advance special teaching skills through short single-subject lessons to a small
group of students, either peer group of pre-service teachers and experienced pro-
fessionals, or real students. (Orlich et al., 1990). Micro-teaching provides the op-
portunity for constructive feedback with professional supervision. If we make a
connection between micro-teaching and swimming; Teaching normal lessons in
the classroom is similar to swimming in the deepest part of the pool, while mi-
cro-teaching can be compared to an opportunity to practice in a shallower and
less risky part (Ananthakrishnan, 1993). One of the most important problems
faced by teacher educators is the intense and complex classroom environments.
The aim of microteaching is to make this dense and complex environment rela-
tively orderly, and to enable teacher candidates or practicing teachers to concen-
trate on certain skills in a short period of time.

Micro-teaching provides a learning experience by doing, instant feedback as
well as laboratory and experimental environment. In the case that recording devic-
es are used, it provides the pre-service teacher with the opportunity for self-evalu-
ation. It controls the curriculum and has the ability to learn skills quickly by stu-
dents. It offers real life opportunity, versatile illuminating echoes and corrections.

Microteaching can be considered as an effective method in teacher training.
With the microteaching application, the opportunity to reach objective criteria
about teacher competencies can be provided by allowing pre-service teachers
to watch a wide variety of successful and unsuccessful teaching practices and to
make evaluations in the role of both student and teacher. With systematic prac-
tices, pre-service teachers can become more ready for the teaching profession
cognitively and emotionally. Meeting the needs of equipment and materials so
that laboratory-based microteaching practices become more widespread in teach-
er-training faculties, more serious emphasis is placed on microteaching in School
Experience course activities, feedback-correction is done more constructively by
the teacher and friends of pre-service teachers in a participatory way, In particu-
lar, it can be suggested that the instructors responsible for school practices should
be informed more about microteaching. In order to minimize some of the nega-
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tivities caused by teaching in their own class, pre-service teachers should be pro-
vided with opportunities to teach students in lower grades or real students.

Microteaching is an important practice used to increase effective teaching
skills in pre-service education (Ostrosky, Mouzourou, Danner and Zaghlawan,
2013). Microteaching, which is currently a worldwide applied teacher education
technique, provides important opportunities for pre-service teachers to gain their
teaching skills by developing various tasks called teaching skills in pre-service
teachers (Remesh, 2013). In addition, micro-teaching technique offers new and
different opportunities for prospective teachers to plan and implement new teach-
ing strategies. In particular, microteaching technique has an important place in
the preparation period for the teaching profession, as it emphasizes the relation-
ship between theory and practice

In order to implement the micro-teaching stages efficiently, teacher-training
instructors use the five-stage process of Teague et al. (1994) regarding the use of
equipment in education (Higgins and Nicholl, 2003). (1) Preparing the Teacher:
Instructors in the teaching module benefit from a team teaching approach. The
use of this strategy ensures that students receive maximum feedback during each
micro-teaching session. While this is seen as a practical requirement, it also lim-
its the instructor’s use of recording tools during each micro-teaching session and
the consequent opportunity to actively observe and listen to pre-service teacher
presentations. (2) Preparing the Environment: Each lecture session is held in a
micro-teaching laboratory consisting of a small classroom. The classroom has
four ceiling and wall-mounted cameras and omnidirectional microphones. In the
room adjacent to the classroom, there are four televisions and instruments relat-
ed to recording technology. Opportunities are provided to zoom in and provide
close-ups of all activity during the teaching session. Each student is given time
to organize the classroom and adjust the teaching materials before their session
begins. (3) Preparing the students: The micro-teaching session of the course is
planned and the theoretical content of the module is distributed. The purpose of
micro-teaching is explained at the beginning of the academic program and stu-
dents are given the opportunity to discuss the implications and relationships re-
lated to the usefulness of this teaching strategy. At the beginning of the module,
students are given written instructions on the application of micro-teaching. Each
pre-service teacher is asked to give a 15-minute lecture on the chosen topic to
his/her friends. This course consists of introduction, development and conclu-
sion. The purpose of the micro-teaching session is to present the micro-lesson in
a real classroom environment within the specified time frame (Minton, 1997). (4)
Use of tools: Lecturers should become accustomed to technology in order to ad-
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equately provide the necessary technological equipment for the micro-teaching
session. This will provide assistance when there is a glitch while using audiovis-
ual tools. The lecturer is responsible for the video recordings in the classroom
environment. (5) Combination of audio-visual tools with other learning: In plan-
ning micro-teaching practice, instructors should analyze sessions that will pro-
vide opportunities for other meaningful learning to occur. This offers the chance
to observe problem-solving discussions of validations of teaching practice and
two experienced lecturers demonstrating team teaching skills and small group
work activities (Coban, 2015).

Conclusion and Recommendations

Sources related to the field state that this technique has a significant effect on
the training of teachers, their ability to perform the profession, their self-con-
fidence, and the transfer of theoretical knowledge into practice. The fact that
such an important teaching technique must have a solid infrastructure, of course,
emerges as a separate important dimension emphasized in the sources. In order to
get the expected results from this approach, it is stated to the pre-service teachers
that the philosophy of micro-teaching should be explained very well and writ-
ten instructions should be prepared for this. On the other hand, it is also stated
that the instructors who will guide the pre-service teachers in the implementation
phases must be in compliance with the technique and technology.

Microteaching models should be developed based on the micro-teaching ap-
proaches in the original sources, according to the conditions of the education fac-
ulties and the characteristics of the teacher-training programs. Within the frame-
work of teaching formation courses, a course called “Micro-teaching”, which
includes both theory and practice, should be given to the programs of Education
Faculties (Coban, 2015)

The integration of the microteaching technique, which helps the teacher can-
didate to skip an important step towards reflective teaching, which develops in
an inquiring, critical and problem-solving direction, as a course in teacher-train-
ing schools, should be integrated into the curriculum at the undergraduate level
(Cakar, 2000). We recommend that the feedback part of the micro-teaching tech-
nique be given by the faculty member and the teacher candidate’s friends in a col-
laborative way, that the micro-teaching technique should be given together with
the school experience to improve their teaching skills, and that in-service training
should be given to the faculty members to learn more about micro-teaching.

104



References

1. Benton—Kupper, J. (2001). The Microteaching Experience: Student Per-
spectives. Education,121, 830-835.

2. Cruickshank, D. R. & Metcalf, K. K. (1990). Training within Teacher
Preparation. In W. R. Houston (Ed.), Handbook of Research on Teacher
Education. 469-497. New York: Macmillan.

3. Cakir, O. S. (2000). Ogretmen Yetistirmede Teoriyi Pratige Baglayan
Mikrodgretimin Tiirkiye’deki Ug Universitede Durumu. Hacettepe
Universitesi Egitim Fakiiltesi Dergisi 18 : 62 - 68 [2000]

4. Coban, A. (2015). Ogretmen Egitiminde Mikro-Ogretim ve Farkli Yak-
lasimlar. Elektronik Sosyal Bilimler Dergisi, 14 (53). 219-231.

5. Gorgen, 1. (2003). Mikrodgretim Uygulamasmin Ogretmen Adaylarmin
Smifta Ders Anlatimma Iliskin Gériisleri Uzerine Etkisi. Hacettepe
Universitesi Egitim Fakiiltesi Dergisi, 24, s. 56-63.

6. Higgins, A. & Nicholl, H. (2003). The Experiences of Lecturers and Stu-
dent in the Use of Microteaching as a Teaching Strategy. Nurse Education
in Pratice. 3, 220-223.

7. Kartal, T., Yamak, H. & Kavak, N. (2017). Mikro Ogretimin Fen Bilgisi
Ogretmen Adaylarmin Pedagojik Alan Bilgileri Uzerindeki Etkisi. KE-
FAD Cilt 18, Say1 3, Aralik, 2017

8. Kazu, H. (1996). Ogretmen Yetistirmede Mikro Ogretim Y&nteminin Et-
kililigi (Firat Universitesi Teknik Egitim Fakiiltesi Ornegi) ,Yaymlan-
mamig Doktora Tezi. Elaz1g: Firat Universitesi Sosyal Bilimler Enstitiisii.

9. Kigiikkahmet, L. (1997). Egitim programlart ve ogretim. Ankara: Gazi
Kitabevi, 43.

10. Minton, D. (1997). Teaching Skills in Future and Adult Education. Lon-
don: MacMillan Press.

11. Orlich, D. C., Harder, J. R., Callahan, C. C., Kauchak, D. P., Pendergrass,
R. A., Keogh, A. J. & Gibson, H. (1990). Teaching Strategies. (Third Edi-
tion). Canada: Heat and Company.

12. Ostrosky, M. M., Mouzourou, C., Danner, N. & Zaghlawan, H. Y. (2013).
Improving Teacher Practices Using Microteaching: Planful Video Re-
cording and Constructive Feedback, Young Exceptional Children, 16(1),
s. 16-29.

13. Remesh, A. (2013). Microteaching, an Efficient Technique for Learning
Effective Teaching. Journal Research Medical Sciences, 18(2), s. 158—
163.

14. Saragoglu, G. Giirisik, A. & Furat, D. (2018). Ingilizce 6gretmen aday-

105



larinin mikro 6gretim uygulamalar1 sonrasinda yapilan elestiri ile ilgili
gorisleri. Tiirk Egitim Bilimleri Dergisi, 16(1), 58-76.

15. Subramaniam, K. (2006). Creating A Microteaching Evaluation Form:
The Needed Evaluation Criteria. Education, 126, 666-677.

16. Teague, F. A., Rogers, D. W. & Tipling R. N. (1994). Technology and Me-
dia. Kendall / Hunt, Dubuque, IA.

106



